
 
 

 

 
 

October 24, 2018 
Dear Cheltenham School District Community, 
 
Please see the attached 2019-2022 Comprehensive Plan for the Cheltenham School District. Every Pennsylvania 
school district is required to complete a comprehensive plan for submission to the Pennsylvania Department of 
Education (PDE).  Our comprehensive plan will be posted on our website for public review through Monday, 
Nov. 12, 2018. The plan is scheduled to be approved by the CSD School Board of Directors on Tuesday, Nov. 20, 
2018, and submitted to PDE no later than Wednesday, Nov. 28, 2018. 
 
Per PDE: 
Comprehensive planning is a web-based framework for thoughtful, data-driven and research-based district and 
school planning. Comprehensive planning facilitates communication and collaboration, promotes shared 
practices and resources, and ensures that every stakeholder is working toward common goals. Additionally, 
comprehensive planning assists local education agencies (school districts, charter schools, area vocational 
technical schools/career and technical centers, and intermediate units) to create and manage a continuous, 
comprehensive plan to submit to the department in order to maintain compliance with state and federal 
mandate. 
  
The comprehensive planning web application serves as a single, streamlined, systematic and comprehensive 
planning process and plan management system for Commonwealth local education agencies and schools. 
Features of the online comprehensive planning web application include: 

• Single district-level plan instead of six separate plan reports; 
• School-level data analysis shared to the district level plan; 
• District strategies and action steps influencing school-level planning; 
• Single-site for district-wide stakeholders to view district and all school plans; and  
• Streamlined user roles. 

 
A true community collaboration, the CSD Comprehensive Plan was made possible through the time and effort of 
CSD parents, community members, teachers and administrators. The plan’s foundation was laid in 2015 during 
the CSD Strategic Planning process and concluded at CSD’s monthly Educational Affairs meeting on Tuesday, 
Oct. 23, 2018. Your feedback and input are welcomed and encouraged, and should be submitted to 
compplan@cheltenham.org by Monday, Nov. 12, 2018. 
 
Please note, while reviewing the plan, you will see district-wide student data about which you may have 
questions. Many of those questions will be addressed on Tuesday, Nov. 27, 2018, when the Office of Education 
presents a comprehensive school data review. I encourage you to attend this meeting if you have any data-
specific questions.  
 
Respectfully, 
 
Dr. Tamara Thomas Smith 
Assistant Superintendent 

mailto:compplan@cheltenham.org
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District Profile 

Demographics 

2000 Ashbourne Rd 
Elkins Park, PA 19027 
(215)886-9500 
Superintendent: Wagner Marseille 
Director of Special Education: Beverly  Gallagher  

Planning Process 
The following timeline was utilized by The Cheltenham School District for the Comprehensive 

Planning Process. The development of the plan was coordinated by the Superintendent - Dr. Wagner 

Marseille and facilitated by Dr. Tamara Thomas Smith, Assistant Superintendent. 

October 22, 2015 - Community-wide Strategic Planning workshop  

November 5, 2015 - Strategic Plan Leadership Meeting 

December 16, 2015 - Research review and visioning meeting with the CSD Leadership Team and 

strategic plan stakeholders 

Summer 2016 until Spring 2017 – District Staff collected data, conducted various focus groups and 

community engagement sessions, completed needs assessment as per Strategic Plan 

December 6-8, 2016 - Curriculum Management Solutions conducts Comprehensive Curriculum Audit 

February 13, 2017 – Meeting with Superintendent to review most current data, analysis and 

assessment of process  

April 7, 2017 - Curriculum Management Solutions delivers findings of the audit to the 

Superintendent and Leadership Team 

March 6, 2017 – Reflection session with the Superintendent and Cabinet on process 

May 30, 2017 - Presented Curriculum Audit and priorities to the Board of Directors and Community 

December 19, 2017 - Comprehensive data presentation to the Board of Directors and Community 

February 6, 2018 - Special Education Plan Committee Meeting 

February 21, 2018 - Special Education Plan Committee Meeting 
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April 1, 2018 - Special Education Plan made available for public review at the administration office 

April 4, 2018 - Special Education Plan presented to the School Board and Public 

April 4, 2018 - Special Education Plan posted on CSD website 

May 1, 2018 - Special Education Plan submitted to PDE 

September 7, 2018 – Comprehensive Plan entered into the PDE Web Tool 

September 13, 2018 - Comprehensive Planning Review Session (District Stakeholders) 

September 25, 2018 – Presentation of District goals with action planning sequences to the 

Educational Affairs committee for feedback and input 

October 1, 2018 - Comprehensive Planning Review Session (District Stakeholders) 

October 10, 2018 - Comprehensive Planning Review Session (District Stakeholders) 

October 23, 2018 – Comprehensive Plan presented to the School Board and public  

October 24, 2018 - Public Review of Draft Comprehensive Plan for 28 days 

November 13 – 19, 2018 – Revisions based on feedback from public review period 

November 20, 2018 - Comprehensive Plan Approved by Cheltenham School District School Board 

members 

November 28, 2018 - Comprehensive Plan submitted electronically to PDE 

  

Mission Statement 
Mission 

Drawing on its cultural richness, creativity, and tradition of scholastic excellence, the 

Cheltenham School District strives to nurture the whole child through academic and community 

partnerships that provide the skills and vision he or she requires to lead a productive and 

meaningful life in the world beyond the classroom walls. 

Vision Statement 
Vision 
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We have articulated a clear connection between the classroom and the world that will: 

• Inspire our students to develop principled and knowledgeable citizenship and advocacy; 

• Actively engage parents in their children's intellectual, social, and character education; 

• Encourage faculty and staff to continually broaden and enrich the web of connections 

between their academic disciplines and the world on which they depend; 

• Stimulate dynamic leadership at every level of the organization; and 

• Create partnerships with community individuals, institutions, organizations, and businesses 

that model real-world connections for all students. 

 

Shared Values 
Shared Values: 

1. We treat others with respect, assuming the best intentions. 

2. We do what is legally and ethically right and uphold district policies. 

3. We support people who make honest mistakes so they are willing to take risks and engage in 

continuous growth processes. 

4. We listen to what others say to enlarge our understanding and demonstrate value for open 

communication. 

5. We understand all children have strengths and can learn. 

6. We recognize education is best achieved with partnerships among the parents, children, school, 

and community. 

7. We speak with care. 

8. We are honest and respectful to others. 

9. We understand the correlation between the clarity of our expectations and the success of others in 

meeting them. 

10. We work for the common good. 

11. We value data and continually seek to bring meaning and context to the organization. 
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Educational Community 
District Overview 

Cheltenham Township is a diverse, suburban community in Montgomery County, PA, which sits on 

the northwest border of the city of Philadelphia in the heart of the Northern Greater Philadelphia 

region. The township encompasses the communities of Glenside, Laverock, Edge Hill, Wyncote, 

Cedarbrook, Chelten Hills, La Mott, Elkins Park, Melrose Park, and Cheltenham Village and celebrates 

a proud history as a stop on the Underground Railroad and as home of Camp William Penn. Although 

comparatively small, Cheltenham Township is rich in diversity, truly acting as a microcosm of our 

country, full of people of different racial, religious, social, and economic backgrounds. 

The Cheltenham School District serves a population of 37,400 residents in a 9 square mile area. Like 

the Township, the School District is highly diverse with an ethnic student body population consisting 

of 53% African American, 30% Caucasian, 7% Asian, 4% Hispanic, and 6% Multi-racial. The District 

operates four K-4 elementary schools, one 5-6 elementary school, one 7-8 middle school, and one 

high school, serving 4,598 students total. The District is fully inclusive and offers a wide range of 

Special Education services, including adaptive physical education. Having a record of high academic 

accomplishments, Cheltenham School District was described by the U.S. Department of Education in 

1998 as being, “a shining example of what’s right with education.” Years later, the District still lives 

up to the U.S. Department of Education’s description, with its high school offering the largest number 

of Advance Placement courses in Montgomery County.   

The District also excels at the middle school level, holding the only Don Eichorn Schools to Watch 

title in Montgomery County and being awarded the 2009/2010 National Middle School’s Grand Prize 

for Teams that Make A Difference. At the elementary level the District offers four outstanding 

targeted Title I programs all of which received 2009/2010 Keystone Academic Achievement Awards, 

with one receiving Keystone’s prestigious “Distinguished School” commendation. Other shining 

examples of “what’s right with education” in the School District of Cheltenham Township include:  

29 High School AP Courses: Most in Montgomery County...Recognized by Philadelphia Magazine, 

October 2012 for number of AP courses offered! 

  

AP Biology 

AP Calculus (AB) and AP 

Calculus (BC) 

AP Chemistry and AP 

Comp.  Science A 

AP English Language & 

AP Government & Politics: 

Comp. 

AP Government & Politics: 

US 

AP Macroeconomics 

AP Studio Art: 2-D 

Design (GP) 

AP Studio Art: 3-D 

Design (GP) 

AP Studio Art: 

Drawing (GP) 

AP World History 

AP European History 

AP French Language 

AP German Language 

AP Human Geography 
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Composition 

AP English Literature & 

Composition 

AP Environmental Science 

  

AP Microeconomics 

AP Physics B 

AP Physics C: Electricity & 

Magnetism 

AP Statistics (GP) 

AP United States 

History 

AP Physics C: 

Mechanics 

AP Psychology 

AP Latin: Vergil 

AP Music Theory 

AP Spanish Language 

First Annual Kindergarten 

Kickstart Program  

The Cheltenham School District launched its first annual Kindergarten Kickstart program in the 

summer of 2018.  This program was created to provide a structured Pre-Kindergarten experience to 

targeted incoming Kindergarten students.  The program included 36 participants and based upon 

feedback, the program was well received and the children enjoyed the experience.    

Makerspaces in the Elementary Schools: Over the past two years, every elementary school in the 

district has created a Makerspace by reimaging a classroom into an environment that engages 

students in the creative process.  The work began with thinking about an efficient way of presenting 

all students with the opportunity to learn and demonstrate their understanding through hands-on 

design, play, exploration, innovation, and invention.  Key learning objectives are in the areas of 

design thinking, computational thinking, critical thinking, and problem solving proliferate the 

empowerment of our students in each of the elementary schools' Makerspaces.  Although there are 

numerous types of supplies and equipment at the students' disposal, the following attributes of great 

Makerpaces, derived from Laura Fleming's The Kickstart Guide to Making Great Makerspaces, provide 

the vision of Cheltenham School District's Maker Education: Personalization, deep understanding of 

concepts, access and equity, student-driven exploration, differentiation, intentional, and inspiring.   

Wyncote and Cheltenham Elementary Schools marched in Makerspace Madness with two big events 

to get the energy flowing for their new iLABS. Men of the their respective communities were invited 

to come launch their makerspaces with the help of Makerdads. Both events gave families and 

students a chance to explore the concepts of the makerspace, problem-solving and STEAM. Students 

demonstrated 21st century skills including lcommunication, critical thinking, This was a chance for 

the community to share knowledge and skills. 

Myers Fab Lab is the name of the ever-evolving Makerspace at Myers Elementary. Students use the 

engineering design process along with the four Cs of creativity, critical thinking, communication and 

collaboration to build and design objects, machines, code, tools, and many other things. Resources 

are as simple as cardboard boxes to as complex as robots, 3D printers, and electronic systems. 

Classrooms rotate through the room and visit once every two weeks. The room is also the location of 

our First Lego Robotics team, which competes yearly at regional competitions. The lab is evolving 

and they are working on expanding to classrooms with Maker Carts.    WATCH D.O.G.S Program 

(Dads of Great Students) is one of the nation’s largest and most respected school-based, family, and 

community engagement organizations in the country. Since the program’s creation in 1998, more 

than 6,450 schools across the country have launched a WATCH D.O.G.S. program of their own. Each 

school year hundreds of thousands of fathers and father-figures make a positive impact on millions 

of children by volunteering millions of hours in their local schools through this amazing one-of-a-
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kind program. Each year, Cheltenham Elementary kicks-off the event with Pizza Night for Dad's so 

they may share information about the program.  Philadelphia Young Playwrights  (PYP) has 

partnered with educators to bring the transformative power of playwriting into classrooms and 

community settings across Greater Philadelphia. Placing students at the center of their learning, 

PYP's intensive writing residencies advance writing-based literacy skills while developing critical 

21st century skills. Chosen from more than 700 submissions from students in 40 different schools, 

Elkins Park, Cheltenham Elementary and Wyncote Elementary were awarded first place in the 

2018 Playwriting Festival.    WE TV at Wyncote Elementary School The vision of this program is to 

create an outlet for students to share what is happening in their school community while giving 

students a real purpose and audience for their writing, researching, listening and speaking skills. 

They reach out to members of the community to share experiences and expertise. The students are 

responsible for writing script, filming, greenscreen work and assist with editing. They are also asked 

to set up their interviews with the principal to hold production meetings. The teacher role during 

this project is to be the sounding board and background support. This project is indeed for kids by 

kids.  

Building Entrepreneurs Following Academic Blueprints at Glenside Elementary School is a 

challenge program 2.0 that provides specially designed instruction for those in need of enrichment 

and STEM/21st century skills to all classrooms. This program is designed to meet the needs of GIEP 

goals, enrichment through SYNC, and provide STEM/Entrepreneur opportunities to all students.  

During the 2017-2018 school year, Cheltenham High School (CHS) implemented Youth 

Court. Youth Court is offered as an elective course where students are trained in specific roles to 

facilitate hearings and make recommendations for consequences. Youth Court allows students who 

have committed minor infractions to present their case and receive consequences developed by 

their peers. Students work with teachers and students to reach an outcome which is beneficial to the 

school community.   

National Awards 

• Cheltenham High School: 2012 Washington Post High School Challenge  

• Cheltenham High School: 2011 Washington Post High School Challenge  

• Cheltenham High School: 2010 Newsweek Magazine’s “One of America’s Best High Schools” 

• Cedarbrook Middle School: 2010 PA Don Eichorn: Schools to Watch Award, first middle 

school in Montgomery County to achieve such status 

• Cedarbrook Middle School: 2010 National Middle School Association’s Grand Prize for Teams 

That Make A Difference  

  Special Recognition 
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• Cheltenham High School Recognized by Philadelphia Magazine for Number of AP Courses, 

October 2012 

PSSA Performance 

• 2011-2012: Cheltenham Elementary School Named "Distinguished Title I School" 

• 2010-2011: ALL Seven Schools Made AYP for Math and Reading 

• 2009-2010: Wyncote Elementary School Named “Distinguished Title I School” 

Technology: Device to Student Ratio, 2 to 1 Elementary Schools, Device to Student Ratio, 1 to 1 

Secondary Schools,  

Community Partners (Ongoing) 

• Arcadia University, Einstein Hospital, The University of Pennsylvania, Enon Baptist Church, 

Salem Baptist Church, Gratz College, and The Delaware Valley Consortium for Equity and 

Excellence, offering a diverse sampling of enrichment opportunities to students and staff 

members 

 

Planning Committee 
Name Role 

Charlene Collins Administrator : Schoolwide Plan 

Dr. Beverly  Gallagher Administrator : Special Education Schoolwide Plan 

Dr. Benjamin Hammond Administrator : Special Education Schoolwide Plan 

Marcy Hockfield Administrator : Special Education 

Dr. Cheryl Horsey Administrator : Special Education Schoolwide Plan 

Renato Lajara Administrator : Schoolwide Plan 

Christina Lewis Administrator : Special Education 

Dr. Raymond McFall Administrator : Special Education 

Craig Metcalf Administrator : Schoolwide Plan 

Matthew Pimental Administrator : Schoolwide Plan 

Michelle  Robinson Administrator : Special Education 

Stephenie Russell Administrator : Special Education 

Tamara Thomas Smith Administrator : Schoolwide Plan 

Lynn Trumbette Administrator : Special Education Schoolwide Plan 

Christine Zubairu Administrator : Special Education 

Zoe Scherz Business Representative : Schoolwide Plan 
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Irv Brockington Community Representative : Schoolwide Plan 

Francis Brown Community Representative : Schoolwide Plan 

Katherine  Bruton Community Representative : Schoolwide Plan 

Gabriele Diberardinis Ed Specialist - School Counselor : Schoolwide Plan 

Michael DiPiero Ed Specialist - School Counselor : Schoolwide Plan 

Dr. Peter  Duggan Ed Specialist - School Psychologist : Special 

Education 

Dr. Nicole Warren Ed Specialist - School Psychologist : Special 

Education Schoolwide Plan 

Andre Clarke Elementary School Teacher - Regular Education : 

Schoolwide Plan 

Roshanna Floyd Elementary School Teacher - Regular Education : 

Special Education Schoolwide Plan 

Melanie  Caruso Elementary School Teacher - Special Education : 

Special Education Schoolwide Plan 

Jill Gorsuch Elementary School Teacher - Special Education : 

Special Education 

Jenny Hutton High School Teacher - Regular Education : 

Schoolwide Plan 

Avril Somerville High School Teacher - Regular Education : 

Schoolwide Plan 

Gus Ekhardt High School Teacher - Special Education : Special 

Education Schoolwide Plan 

Meredith Gaspis High School Teacher - Special Education : Special 

Education 

Christine Rappaport High School Teacher - Special Education : Special 

Education 

Cheree Atwood Middle School Teacher - Regular Education : 

Schoolwide Plan 

Peggy Cooper Middle School Teacher - Regular Education : Special 

Education 

Brandon Heron Middle School Teacher - Regular Education : 

Schoolwide Plan 

Vonnie  Gillick Middle School Teacher - Special Education : Special 

Education 

Marcie Hammond Middle School Teacher - Special Education : Special 

Education Schoolwide Plan 

Maria  Cabungcal Parent : Special Education 

Elizabeth Karras Parent : Schoolwide Plan 

Kevin  Kaufman Parent : Schoolwide Plan 
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Catherine McLaughlin Parent : Schoolwide Plan 

R. Victoria  Pressley Parent : Schoolwide Plan 

Abigail  Schuster Parent : Special Education 

Elizabeth  Tellie Parent : Special Education 

Susan  Trott Parent : Special Education 

Nina  Williams Parent : Special Education 
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Core Foundations 

Standards 

Mapping and Alignment 

Elementary Education-Primary Level 

Standards Mapping Alignment 

Arts and Humanities Developing Developing 

Career Education and Work Developing Developing 

Civics and Government Developing Developing 

PA Core Standards: English Language Arts Developing Developing 

PA Core Standards: Literacy in History/Social 
Studies, Science and Technical Subjects 

Developing Developing 

PA Core Standards: Mathematics Developing Developing 

Economics Developing Developing 

Environment and Ecology Developing Developing 

Family and Consumer Sciences Developing Developing 

Geography Developing Developing 

Health, Safety and Physical Education Developing Developing 

History Developing Developing 

Science and Technology and Engineering 
Education 

Developing Developing 

Alternate Academic Content Standards for Math Developing Developing 

Alternate Academic Content Standards for 
Reading 

Developing Developing 

American School Counselor Association for 
Students 

Developing Developing 

Early Childhood Education: Infant-
Toddler⟶Second Grade 

Developing Developing 

English Language Proficiency Developing Developing 

Interpersonal Skills Developing Developing 

School Climate Developing Developing 

 
Explanation for standard areas checked "Needs Improvement" or "Non Existent":  

All standard areas are marked as Developing or Accomplished. 

Elementary Education-Intermediate Level 

Standards Mapping Alignment 

Arts and Humanities Developing Developing 

Career Education and Work Developing Developing 
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Civics and Government Developing Developing 

PA Core Standards: English Language Arts Accomplished Accomplished 

PA Core Standards: Literacy in History/Social 
Studies, Science and Technical Subjects 

Developing Developing 

PA Core Standards: Mathematics Accomplished Accomplished 

Economics Developing Developing 

Environment and Ecology Developing Developing 

Family and Consumer Sciences Developing Developing 

Geography Developing Developing 

Health, Safety and Physical Education Developing Developing 

History Developing Developing 

Science and Technology and Engineering 
Education 

Developing Developing 

Alternate Academic Content Standards for Math Developing Developing 

Alternate Academic Content Standards for 
Reading 

Developing Developing 

American School Counselor Association for 
Students 

Developing Developing 

English Language Proficiency Developing Developing 

Interpersonal Skills Developing Developing 

School Climate Developing Developing 

 
Explanation for standard areas checked "Needs Improvement" or "Non Existent":  

All standard areas are marked as Developing or Accomplished. 

Middle Level 

Standards Mapping Alignment 

Arts and Humanities Developing Developing 

Career Education and Work Developing Developing 

Civics and Government Developing Developing 

PA Core Standards: English Language Arts Developing Developing 

PA Core Standards: Literacy in History/Social 
Studies, Science and Technical Subjects 

Developing Developing 

PA Core Standards: Mathematics Developing Developing 

Economics Developing Developing 

Environment and Ecology Developing Developing 

Family and Consumer Sciences Developing Developing 

Geography Developing Developing 

Health, Safety and Physical Education Developing Developing 

History Developing Developing 

Science and Technology and Engineering 
Education 

Developing Developing 

Alternate Academic Content Standards for Math Developing Developing 

Alternate Academic Content Standards for Developing Developing 
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Reading 

American School Counselor Association for 
Students 

Developing Developing 

English Language Proficiency Developing Developing 

Interpersonal Skills Developing Developing 

School Climate Developing Developing 

World Language Developing Developing 

 
Explanation for standard areas checked "Needs Improvement" or "Non Existent": 

All standard areas are marked as Developing because we are currently reviewing and 
revising curriculum based upon the findings of the curriculum audit.  

High School Level 

Standards Mapping Alignment 

Arts and Humanities Developing Developing 

Career Education and Work Developing Developing 

Civics and Government Developing Developing 

PA Core Standards: English Language Arts Developing Developing 

PA Core Standards: Literacy in History/Social 
Studies, Science and Technical Subjects 

Developing Developing 

PA Core Standards: Mathematics Developing Developing 

Economics Developing Developing 

Environment and Ecology Developing Developing 

Family and Consumer Sciences Developing Developing 

Geography Developing Developing 

Health, Safety and Physical Education Developing Developing 

History Developing Developing 

Science and Technology and Engineering 
Education 

Developing Developing 

Alternate Academic Content Standards for Math Developing Developing 

Alternate Academic Content Standards for 
Reading 

Developing Developing 

American School Counselor Association for 
Students 

Developing Developing 

English Language Proficiency Developing Developing 

Interpersonal Skills Developing Developing 

School Climate Developing Developing 

World Language Developing Developing 

 
Explanation for standard areas checked "Needs Improvement" or "Non Existent":  

All standard areas are marked as Developing because we are currently reviewing and 
revising curriculum based upon the findings of the curriculum audit.  

Adaptations 
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Elementary Education-Primary Level 

Checked answers 

• PA Core Standards: English Language Arts 

• PA Core Standards: Literacy in History/Social Studies, Science and Technical Subjects 

• PA Core Standards: Mathematics 

Unchecked answers 

 None. 

Elementary Education-Intermediate Level 

Checked answers 

• PA Core Standards: English Language Arts 

• PA Core Standards: Literacy in History/Social Studies, Science and Technical Subjects 

• PA Core Standards: Mathematics 

Unchecked answers 

 None. 

Middle Level 

Checked answers 

• PA Core Standards: English Language Arts 
• PA Core Standards: Literacy in History/Social Studies, Science and Technical Subjects 

• PA Core Standards: Mathematics 

Unchecked answers 

 None. 

High School Level 

Checked answers 

• PA Core Standards: English Language Arts 

• PA Core Standards: Literacy in History/Social Studies, Science and Technical Subjects 

• PA Core Standards: Mathematics 

Unchecked answers 

 None. 

Explanation for any standards checked:  

Curriculum mapping projects are in progress to align school district curricula with Common 
Core standards. 

Curriculum 

Planned Instruction 
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Elementary Education-Primary Level 

Curriculum Characteristics Status 

Objectives of planned courses, instructional units or 
interdisciplinary studies to be achieved by all students are 
identified for each subject area. 

Developing 

Content, including materials and activities and estimated 
instructional time to be devoted to achieving the academic 
standards are identified. 

Developing 

The relationship between the objectives of a planned course, 
instructional unit or interdisciplinary studies and academic 
standards are identified. 

Developing 

Procedures for measurement of mastery of the objectives of a 
planned course, instructional unit or interdisciplinary studies are 
identified. 

Developing 

 
Processes used to ensure Accomplishment: 

Curriculum mapping is in progress to ensure Accomplishment. 

 

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How 
the LEA plans to address their incorporation: 

This narrative is empty. 

Elementary Education-Intermediate Level 

Curriculum Characteristics Status 

Objectives of planned courses, instructional units or 
interdisciplinary studies to be achieved by all students are 
identified for each subject area. 

Developing 

Content, including materials and activities and estimated 
instructional time to be devoted to achieving the academic 
standards are identified. 

Developing 

The relationship between the objectives of a planned course, 
instructional unit or interdisciplinary studies and academic 
standards are identified. 

Developing 

Procedures for measurement of mastery of the objectives of a 
planned course, instructional unit or interdisciplinary studies are 
identified. 

Developing 

 
Processes used to ensure Accomplishment: 

Curriculum mapping is in progress to ensure Accomplishment. 

 

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How 
the LEA plans to address their incorporation: 

This narrative is empty. 
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Middle Level 

Curriculum Characteristics Status 

Objectives of planned courses, instructional units or 
interdisciplinary studies to be achieved by all students are 
identified for each subject area. 

Developing 

Content, including materials and activities and estimated 
instructional time to be devoted to achieving the academic 
standards are identified. 

Developing 

The relationship between the objectives of a planned course, 
instructional unit or interdisciplinary studies and academic 
standards are identified. 

Developing 

Procedures for measurement of mastery of the objectives of a 
planned course, instructional unit or interdisciplinary studies are 
identified. 

Developing 

 
Processes used to ensure Accomplishment: 

Curriculum mapping is in progress to ensure Accomplishment. 

 

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How 
the LEA plans to address their incorporation: 

This narrative is empty. 

High School Level 

Curriculum Characteristics Status 

Objectives of planned courses, instructional units or 
interdisciplinary studies to be achieved by all students are 
identified for each subject area. 

Developing 

Content, including materials and activities and estimated 
instructional time to be devoted to achieving the academic 
standards are identified. 

Developing 

The relationship between the objectives of a planned course, 
instructional unit or interdisciplinary studies and academic 
standards are identified. 

Developing 

Procedures for measurement of mastery of the objectives of a 
planned course, instructional unit or interdisciplinary studies are 
identified. 

Developing 

 
Processes used to ensure Accomplishment: 

Curriculum mapping is in progress to ensure Accomplishment. 

 

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How 
the LEA plans to address their incorporation: 

This narrative is empty. 
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Modification and Accommodations 

Explain how planned instruction contains modifications and accommodations that allow all 
students at all mental and physical ability levels to access and master a rigorous standards 
aligned curriculum. 

Classroom instruction is differentiated to allow for all students to access the core 

curriculum.  Students in need of additional support are provided interventions through a 

Tiered System.  Students identified with a disability are provided with a 504 plan and/or 

and IEP to identify the modifications and accommodations that allow students to access and 

master a reigorous standards aligned curriculum. 

Instruction 

Instructional Strategies 

Checked Answers 
• Formal classroom observations focused on instruction 
• Walkthroughs targeted on instruction 

• Peer evaluation/coaching 

Unchecked Answers 

• Annual Instructional evaluations 

• Instructional Coaching 

Regular Lesson Plan Review 

Checked Answers 

• Not Reviewed 

Unchecked Answers 

• Administrators 

• Building Supervisors 

• Department Supervisors 

• Instructional Coaches 

Provide brief explanation of LEA's process for incorporating selected strategies.  

o The selected strategies are consistent with the Teacher Effectiveness evaluation tools and 
have been demonstrated to be successful. 

 

Provide brief explanation for strategies not selected and how the LEA plans to address their 
incorporation. 

The Cheltenham School District does not currently utilize Instructional Coaches. For grades 
5 through 12, we have Student Achievement Leaders who support teachers in the analyzing 
of data and the implementation of new initiatives. In Grades K-6 level, we have Gifted 
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teachers, reading and math specialists who provide teachers with instructional strategies to 
support all learners.  

Responsiveness to Student Needs 

Elementary Education-Primary Level 

Instructional Practices Status 

Structured grouping practices are used to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

Flexible instructional time or other schedule-related practices are 
used to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

Differentiated instruction is used to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

A variety of practices that may include structured grouping, flexible 
scheduling and differentiated instruction are used to meet the 
needs of gifted students. 

Implemented in 
50% or more of 

district 
classrooms 

 
If necessary, provide further explanation. (Required explanation if column selected was  

The School District of Cheltenham has implemented appropriate instructional practices in 
more than 50% of classes. 

Elementary Education-Intermediate Level 

Instructional Practices Status 

Structured grouping practices are used to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

Flexible instructional time or other schedule-related practices are 
used to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

Differentiated instruction is used to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

A variety of practices that may include structured grouping, flexible 
scheduling and differentiated instruction are used to meet the 
needs of gifted students. 

Implemented in 
50% or more of 

district 
classrooms 

 
If necessary, provide further explanation. (Required explanation if column selected was  
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The School District of Cheltenham has implemented appropriate instructional practices in 
more than 50% of classes. 

Middle Level 

Instructional Practices Status 

Structured grouping practices are used to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

Flexible instructional time or other schedule-related practices are 
used to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

Differentiated instruction is used to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

A variety of practices that may include structured grouping, flexible 
scheduling and differentiated instruction are used to meet the 
needs of gifted students. 

Implemented in 
50% or more of 

district 
classrooms 

 
If necessary, provide further explanation. (Required explanation if column selected was  

The School District of Cheltenham has implemented appropriate instructional practices in 
more than 50% of classes. 

High School Level 

Instructional Practices Status 

Structured grouping practices are used to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

Flexible instructional time or other schedule-related practices are 
used to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

Differentiated instruction is used to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

A variety of practices that may include structured grouping, flexible 
scheduling and differentiated instruction are used to meet the 
needs of gifted students. 

Implemented in 
50% or more of 

district 
classrooms 

 
If necessary, provide further explanation. (Required explanation if column selected was  

The School District of Cheltenham has implemented appropriate instructional practices in 
more than 50% of classes. 
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Recruitment 

Describe the process you implement to recruit and assign the most effective and highly 
qualified teachers in order to meet the learning needs of students who are below 
proficiency or are at risk of not graduating. 

When possible, the school district hires new teachers who hold more than one instructional 
certificate or endorsement to best meet the learning needs of students. Current teachers are 
assigned by building principals to best meet the learning needs of all students. 

Assessments 

Local Graduation Requirements 

Course Completion SY 19/20 SY 20/21 SY 21/22 

Total Courses 25.00 25.00 25.00 

English 4.00 4.00 4.00 

Mathematics 3.00 3.00 3.00 

Social Studies 4.00 4.00 4.00 

Science 3.00 3.00 3.00 

Physical Education 2.00 2.00 2.00 

Health 1.00 1.00 1.00 

Music, Art, Family & 
Consumer Sciences, 
Career and Technical 
Education 

   

Electives 8.00 8.00 8.00 

Minimum % Grade 
Required for Credit 
(Numerical Answer) 

60.00 60.00 60.00 

 

Graduation Requirement Specifics  

We affirm that our entity requires demonstration of proficiency or above in each of the 
following State academic standards: English Language Arts and Mathematics, Science and 
Technology and Environment and Ecology, as determined through any one or a 
combination of the following:Checked answers 

• Completion of secondary level coursework in English Language Arts (Literature), 

Algebra I and Biology in which a student demonstrates proficiency on the associated 

Keystone Exam or related project-based assessment if § 4.4(d)(4) (relating to 

general policies) applies. 

Unchecked answers 
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• Locally approved and administered assessments, which shall be independently and 

objectively validated once every 6 years. Local assessments may be designed to 

include a variety of assessment strategies listed in ? 4.52(c) and may include the use 

of one or more Keystone Exams. Except for replacement of individual test items that 

have a similar level of difficulty, a new validation is required for any material 

changes to the assessment. Validated local assessments must meet the following 

standards: 

I. Alignment with the following State academic standards: English Language 

Arts (Literature and Composition); Mathematics (Algebra I) and 

Environment and Ecology (Biology). 

II. Performance level expectations and descriptors that describe the level of 

performance required to achieve proficiency comparable to that used for the 

Keystone Exams. 

III. Administration of the local assessment to all students, as a requirement for 

graduation, except for those exempted by their individualized education 

program under subsection (g), regarding special education students, or 

gifted individualized education plan as provided in ? 16.32 (relating to 

GIEP). 

IV. Subject to appropriations provided by law, the cost to validate local 

assessments shall be evenly divided between the school district, AVTS or 

charter school, including a cyber-charter school, and the Department. If the 

Department does not provide sufficient funding to meet its share, local 

assessments submitted for validation shall be deemed valid until a new 

validation is due to the Department. 

V. The Department will establish a list of entities approved to perform 

independent validations of local assessments in consultation with the Local 

Assessment Validation Advisory Committee as provided in ? 4.52(f). 

VI. School boards shall only approve assessments that have been determined to 

meet the requirements of this subsection by an approved entity performing 

the independent validation. If a school district, AVTS or charter school, 

including a cyber-charter school, uses a local assessment that has not been 

independently validated, the Secretary will direct the school entity to 

discontinue its use until the local assessment is approved through 

independent validation by an approved entity. 

• Completion of an Advanced Placement exam or International Baccalaureate exam 

that includes academic content comparable to the appropriate Keystone Exam at a 

score established by the Secretary to be comparable to the proficient level on the 

appropriate Keystone Exam. 
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• Not Applicable. Our LEA does not offer High School courses. 

Local Assessments 

Standards WA TD NAT DA PSW Other 

Arts and Humanities  X     

Career Education and Work  X     

Civics and Government  X     

PA Core Standards: English 
Language Arts 

 X     

PA Core Standards: Literacy in 
History/Social Studies, Science 
and Technical Subjects 

 X     

PA Core Standards: Mathematics  X     

Economics  X     

Environment and Ecology  X     

Family and Consumer Sciences  X     

Geography  X     

Health, Safety and Physical 
Education 

 X     

History  X     

Science and Technology and 
Engineering Education 

 X     

World Language  X     

 

Methods and Measures 

Summative Assessments 

Summative Assessments EEP EEI ML HS 

Teacher Developed Assessments X X X X 

PSSA  X X  

Keystone Assessments   X X 

 

Benchmark Assessments 

Benchmark Assessments EEP EEI ML HS 

Linkit  X X X 

 

Formative Assessments 

Formative Assessments EEP EEI ML HS 

Teacher Developed Assessments X X X X 
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Diagnostic Assessments 

Diagnostic Assessments EEP EEI ML HS 

DIBELS X X   

EnVision Math   X X 

Running Records X X   

 

Validation of Implemented Assessments 

Validation Methods EEP EEI ML HS 

External Review     

Intermediate Unit Review     

LEA Administration Review X X X X 

Building Supervisor Review X X X X 

Department Supervisor Review     

Professional Learning Community Review     

Instructional Coach Review     

Teacher Peer Review X X X X 

 
Provide brief explanation of your process for reviewing assessments. 

Assessments are developed and aligned to specifics skills based upon the PA Core and 
Academic standards. Upon analysis of student academic performance data, assessments are 
reviewed for quality and alignment.  

Development and Validation of Local Assessments 

If applicable, explain your procedures for developing locally administered assessments and 
how they are independently and objectively validated every six years. 

This section is not applicable at this time. 

Collection and Dissemination 

Describe your system to collect, analyze and disseminate assessment data efficiently and 
effectively for use by LEA leaders and instructional teams. 

Assessment data is collected, analyzed, and disseminated for use by LEA leaders and 

instructional teams through the Office of School Education.  Assessment data is presented to 

instructional teams of for use in student meetings, educational assignments, and 

instructional decision making. 

Data Informed Instruction 
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Describe how information from the assessments is used to assist students who have not 
demonstrated achievement of the academic standards at a proficient level or higher.  

Information from assessments is used to assist students who have not demonstrated 

achievement of the academic standards at a proficient level or higher through 

determination of appropriate remedial coursework, additional learning opportunities, and 

placement in academic programs geared towards the needs of the individual learners.  

Assessment Data Uses 

Assessment Data Uses EEP EEI ML HS 

Assessment results are reported out by PA 
assessment anchor or standards-aligned learning 
objective. 

X X X X 

Instructional practices are identified that are 
linked to student success in mastering specific PA 
assessment anchors, eligible content or 
standards-aligned learning objectives. 

X X X X 

Specific PA assessment anchors, eligible content 
or standards-aligned learning objectives are 
identified for those students who did not 
demonstrate sufficient mastery so that teachers 
can collaboratively create and/or identify 
instructional strategies likely to increase mastery. 

X X X X 

Instructional practices modified or adapted to 
increase student mastery. 

X X X X 

 
Provide brief explanation of the process for incorporating selected strategies.  

Assessment results are analyzed by instructional teams and strategies to support student 
achievement are identified. Teachers then utilize the identified strategies to facilitate 
instruction. 

 

Provide brief explanation for strategies not selected and how you plan to address their 
incorporation. 

All strategies selected are used at identified instructional grade levels.  

Distribution of Summative Assessment Results 

Distribution Methods EEP EEI ML HS 

Course Planning Guides   X X 

Directing Public to the PDE & other Test-related 
Websites 

X X X X 

Individual Meetings X X X X 

Letters to Parents/Guardians X X X X 

Local Media Reports     



25 

Website X X X X 

Meetings with Community, Families and School 
Board 

X X X X 

Mass Phone Calls/Emails/Letters X X X X 

Newsletters X X X X 

Press Releases     

School Calendar  X X X 

Student Handbook   X X 

 
Provide brief explanation of the process for incorporating selected strategies.  

Communication of summative assessments to the public is varied so that stakeholders can 
receive the information in more than one form. 

 

Provide brief explanation for strategies not selected and how the LEA plans to address their 
incorporation. 

Strategies that were not selected will be reviewed by a committee to determine their 
efficiency and relevance to the school community. 

Safe and Supportive Schools 

Assisting Struggling Schools 

Describe your entity’s process for assisting schools that either do not meet the annual 
student achievement targets or experience other challenges, which deter student 
attainment of academic standards at a proficient level or higher. 

If your entity has no struggling schools, explain how you will demonstrate continued 
growth in student achievement. 

All schools set annual goals based on standardized and benchmark test data and survey 

data collected from teachers, parents, students, community members, former teachers, and 

certified staff. Additionally, all district departments set goals to positively impact academic 

achievement in a manner consistent with the mission of each department. 

The school district is focused on consistent student growth from one grade to the next 

across content areas. Students, teachers, and parents are all involved in the process of 

monitoring student performance and tracking gains both in the short and long term. 

Programs, Strategies and Actions 

Programs, Strategies and Actions EEP EEI ML HS 

Biennially Updated and Executed Memorandum of 
Understanding with Local Law Enforcement 

X X X X 

School-wide Positive Behavioral Programs X X X X 
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Conflict Resolution or Dispute Management X X X X 

Peer Helper Programs    X 

Safety and Violence Prevention Curricula X X X  

Student Codes of Conduct X X X X 

Comprehensive School Safety and Violence 
Prevention Plans 

X X X X 

Purchase of Security-related Technology X X X X 

Student, Staff and Visitor Identification Systems X X X X 

Placement of School Resource Officers     

Student Assistance Program Teams and Training X X X X 

Counseling Services Available for all Students X X X X 

Internet Web-based System for the Management 
of Student Discipline 

X X X X 

 
Explanation of strategies not selected and how the LEA plans to address their 
incorporation: 

The District currently uses the services of a School Liaison Police Officer.  

Screening, Evaluating and Programming for Gifted Students 

Describe your entity’s awareness activities conducted annually to inform the public 
of the gifted education services and programs offered (newspaper, student 
handbooks, school website, etc.) 

The School District of Cheltenham utilizes the Child Find process, teacher and parent 
recommendation, and review of student work to identify gifted children. The gifted special 
education programs offered are tailored to the needs of individual students and designed to 
enhance their learning experiences. 
  

Describe your entity’s process for locating students who are thought to be gifted and 
may be in need of specially designed instruction (screening). 

Our district utilizes a universal screening tool which is administered at the second grade 
level.  For all students who score above the determined threshold a Permission to Evaluate 
form is sent to parents in order to begin the remaining identification steps.  See below for a 
full description. 
  

Describe your entity’s procedures for determining eligibility (through multiple 
criteria) and need (based on academic strength) for potentially mentally gifted 
students (evaluation). 

Cheltenham School District utilizes an identification process aligned to prevailing theories 
on giftedness.  Our process evaluates students for intelligence, creativity, task commitment 
and performance.  Our universal screening tool is utilized for all second grade students, as 
well as any grade level student recommended for gifted testing.  Those students who score 
above the threshold move on to take a standardized test of divergent thinking and 
creativity. In addition, all students at this stage of evaluation receive a full battery 
intelligence test administered by a school psychologist.  Student teacher and parent input is 
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included, as well as a full review of academic performance. 
  

Describe the gifted programs* being offered that provide opportunities for 
acceleration, enrichment or both. *The word "programs" refers to the continuum of 
services, not one particular option. 

Cheltenham School District’s gifted program is housed within the Challenge Program. 
 Students with a GIEP are assigned to a Challenge Consultant who oversees the specially 
designed instruction needed to meet the needs of each student. Students see their Challenge 
Consultant during the ‘What I Need (WIN)’ period where English and Math instruction that 
goes beyond regular education is administered.  High school students have a series of high 
level assignments designed by regular education teachers which go beyond those 
expectations designed for regular education students and is incorporated into rubrics as the 
‘gifted level’. 

  

  

Developmental Services 

Developmental Services EEP EEI ML HS 

Academic Counseling X X X X 

Attendance Monitoring X X X X 

Behavior Management Programs X X X X 

Bullying Prevention X X X X 

Career Awareness X X X X 

Career Development/Planning X X X X 

Coaching/Mentoring X X X X 

Compliance with Health Requirements –i.e., 
Immunization 

X X X X 

Emergency and Disaster Preparedness X X X X 

Guidance Curriculum X X X X 

Health and Wellness Curriculum X X X X 

Health Screenings X X X X 

Individual Student Planning X X X X 

Nutrition X X X X 

Orientation/Transition X X X X 

RTII/MTSS     

Wellness/Health Appraisal X X X X 

 
Explanation of developmental services: 

Developmental services are available to all students based on individual needs and 
interests. 

Diagnostic, Intervention and Referral Services 
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Diagnostic, Intervention and Referral Services EEP EEI ML HS 

Accommodations and Modifications X X X X 

Administration of Medication X X X X 

Assessment of Academic Skills/Aptitude for 
Learning 

X X X X 

Assessment/Progress Monitoring X X X X 

Casework X X X X 

Crisis Response/Management/Intervention X X X X 

Individual Counseling X X X X 

Intervention for Actual or Potential Health 
Problems 

X X X X 

Placement into Appropriate Programs X X X X 

Small Group Counseling-Coping with life 
situations 

X X X X 

Small Group Counseling-Educational planning X X X X 

Small Group Counseling-Personal and Social 
Development 

X X X X 

Special Education Evaluation X X X X 

Student Assistance Program X X X X 

 
Explanation of diagnostic, intervention and referral services:  

Diagnostic, intervention, and referral services are integrated into all levels of the 
educational program. 

Consultation and Coordination Services 

Consultation and Coordination Services EEP EEI ML HS 

Alternative Education X X X X 

Case and Care Management X X X X 

Community Liaison X X X X 

Community Services Coordination (Internal or 
External) 

X X X X 

Coordinate Plans X X X X 

Coordination with Families (Learning or 
Behavioral) 

X X X X 

Home/Family Communication X X X X 

Managing Chronic Health Problems X X X X 

Managing IEP and 504 Plans X X X X 

Referral to Community Agencies X X X X 

Staff Development X X X X 

Strengthening Relationships  Between School 
Personnel, Parents and Communities 

X X X X 

System Support  X X X X 

Truancy Coordination X X X X 
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Explanation of consultation and coordination services: 

Consultation and coordination services are integrated into all levels of the educational 
program. 

Communication of Educational Opportunities 

Communication of Educational Opportunities EEP EEI ML HS 

Course Planning Guides X X X X 

Directing Public to the PDE & Test-related 
Websites 

X X X X 

Individual Meetings X X X X 

Letters to Parents/Guardians X X X X 

Local Media Reports X X X X 

Website X X X X 

Meetings with Community, Families and Board of 
Directors 

X X X X 

Mass Phone Calls/Emails/Letters X X X X 

Newsletters X X X X 

Press Releases X X X X 

School Calendar X X X X 

Student Handbook X X X X 

 

Communication of Student Health Needs 

Communication of Student Health Needs EEP EEI ML HS 

Individual Meetings X X X X 

Individual Screening Results X X X X 

Letters to Parents/Guardians   X X X X 

Website X X X X 

Meetings with Community, Families and Board of 
Directors 

X X X X 

Newsletters X X X X 

School Calendar X X X X 

Student Handbook X X X X 

 

Frequency of Communication 

Elementary Education - Primary Level 

• More than once a month 

Elementary Education - Intermediate Level 
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• More than once a month 

Middle Level 

• More than once a month 

High School Level 

• More than once a month 

Collaboration for Interventions 

Describe the collaboration between classroom teachers and individuals providing 
interventions regarding differing student needs and academic progress.  

There are over 35 co-taught classes at the High School, in which a special education teacher 

and regular education teacher plan and deliver instruction together to maximize the effect 

of instruction for all students. Students at the elementary and middle school levels are 

provided with itinerant special education support in addition to a self-contained emotional 

support classroom at Cheltenham ES. 

Title I teachers work with classroom teachers to provide supplemental reading and math 

services to students.  

Community Coordination 

Describe how you accomplish coordination with community operated infant and toddler 
centers, as well as preschool early intervention programs. In addition, describe the 
community coordination with the following before or after school programs and services 
for all grade levels, including pre-kindergarten, if offered, through grade 12. 

1. Child care 
2. After school programs 
3. Youth workforce development programs 
4. Tutoring 

C.L.A.S.P. (Cheltenham Landmark After School Program) is an extended day program 

available to students in grades K-6 for both before and after school care including 

homework help and tutoring. Additionally, we offer after school tutoring, Beyond School 

Tutoring Program, which is open to all students, grades K-6, in the Cheltenham School 

District. 

Cheltenham School District provides information about Kindergarten and elementary 

programming to all day care and child care centers within the school district boundaries. 

The CSD offers a PreK summer experience for students.  The Kindergarten Kickstart 

program goals are to provide students with a 3-week, half-day school experience to assist 

students with becoming more comfortable with the school environment, prepare for a 

smooth transition, and become accustomed to daily routines and procedures. 
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Preschool Agency Coordination 

Explain how the LEA coordinates with agencies that serve preschool age children with 
disabilities. 

1. Address coordination activities designed to identify and serve children with 
disabilities and the supports and accommodations available to ensure both physical 
and programmatic access. 

2. Address pre-kindergarten programs operated directly by the LEA and those 
operated by community agencies under contract from the LEA. 

3. Describe how the LEA provides for a smooth transition from the home setting and 
any early childhood care or educational setting the students attend, to the school 
setting. 

The Montgomery County Intermdediate Unit is contracted to provide all early interventions. 

Meetings are held with  families from early intervention (EI) who are intending to register 

their child(ren) into the district for the next school year. The families provide the team with 

information regarding their child’s early intervention services and supports in the 

preschool setting. In attendance at the meeting are: the Parent and if possible the child, 

representative from the Montgomery Intermediate Unit Preschool Program, Unit 

PresSchool Case Manager; and from the District the Supervisor of Elementary Special 

Education, Elementary School Psychologists, Speech Therapist, and a Behavior Specialist.  

The parents are provided information regarding the district’s registration process and 

special education services and supports. Families are invited back to the district for follow-

up meetings to review testing results presented in a reevaluation report. Students who are 

found eligible for school-age special education services will have an Individualized 

Education Program developed by the IEP team prior to end of the school year.   

The Cheltenham School District offers a Kindergarten transition program.  The Kindergarten 

Kickstart program is a way to help incoming kindergarten students and their families begin 

the school year ready and excited about learning.  It is a 3-week experience for new 

kindergarteners and their families to learn what kindergarten is all about.  Through this 

experience, children become familiar with typical school day activities and practices.  

  

  

Materials and Resources 

Description of Materials and Resources 

Elementary Education-Primary Level 

Material and Resources Characteristics Status 

Aligned and supportive of academic standards, progresses level to 
level and demonstrates relationships among fundamental concepts 

Developing 
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and skills 

A robust supply of high quality aligned instructional materials and 
resources available 

Developing 

Accessibility for students and teachers is effective and efficient Developing 

Differentiated and equitably allocated to accommodate diverse 
levels of student motivation, performance and educational needs 

Developing 

 
Provide explanation for processes used to ensure Accomplishment. 

Continual review of instructional resources and materials based on curricular need and 
teacher recommendation is integral to ensure Accomplishment. 

 

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA 
plans to address their incorporation: 

All areas are marked Developing or Accomplished. 

Elementary Education-Intermediate Level 

Material and Resources Characteristics Status 

Aligned and supportive of academic standards, progresses level to 
level and demonstrates relationships among fundamental concepts 
and skills 

Developing 

A robust supply of high quality aligned instructional materials and 
resources available 

Developing 

Accessibility for students and teachers is effective and efficient Developing 

Differentiated and equitably allocated to accommodate diverse 
levels of student motivation, performance and educational needs 

Developing 

 
Provide explanation for processes used to ensure Accomplishment. 

Continual review of instructional resources and materials based on curricular need and 
teacher recommendation is integral to ensure Accomplishment. 

 

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA 
plans to address their incorporation: 

All areas are marked Developing or Accomplished. 

Middle Level 

Material and Resources Characteristics Status 

Aligned and supportive of academic standards, progresses level to 
level and demonstrates relationships among fundamental concepts 
and skills 

Developing 

A robust supply of high quality aligned instructional materials and 
resources available 

Developing 

Accessibility for students and teachers is effective and efficient Developing 



33 

Differentiated and equitably allocated to accommodate diverse 
levels of student motivation, performance and educational needs 

Developing 

 
Provide explanation for processes used to ensure Accomplishment. 

Continual review of instructional resources and materials based on curricular need and 
teacher recommendation is integral to ensure Accomplishment. 

 

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA 
plans to address their incorporation: 

All areas are marked Developing or Accomplished. 

High School Level 

Material and Resources Characteristics Status 

Aligned and supportive of academic standards, progresses level to 
level and demonstrates relationships among fundamental concepts 
and skills 

Developing 

A robust supply of high quality aligned instructional materials and 
resources available 

Developing 

Accessibility for students and teachers is effective and efficient Developing 

Differentiated and equitably allocated to accommodate diverse 
levels of student motivation, performance and educational needs 

Developing 

 
Provide explanation for processes used to ensure Accomplishment. 

Continual review of instructional resources and materials based on curricular need and 
teacher recommendation is integral to ensure Accomplishment. 

 

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA 
plans to address their incorporation: 

All areas are marked Developing or Accomplished. 

SAS Incorporation 

Elementary Education-Primary Level 

Standards Status 

Arts and Humanities 

Implemented in 
50% or more of 

district 
classrooms 

Career Education and Work 

Implemented in 
50% or more of 

district 
classrooms 
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Civics and Government 

Implemented in 
50% or more of 

district 
classrooms 

PA Core Standards: English Language Arts 

Implemented in 
50% or more of 

district 
classrooms 

PA Core Standards: Literacy in History/Social Studies, Science and 
Technical Subjects 

Implemented in 
50% or more of 

district 
classrooms 

PA Core Standards: Mathematics 

Implemented in 
50% or more of 

district 
classrooms 

Economics 

Implemented in 
50% or more of 

district 
classrooms 

Environment and Ecology 

Implemented in 
50% or more of 

district 
classrooms 

Family and Consumer Sciences 

Implemented in 
50% or more of 

district 
classrooms 

Geography 

Implemented in 
50% or more of 

district 
classrooms 

Health, Safety and Physical Education 

Implemented in 
50% or more of 

district 
classrooms 

History 

Implemented in 
50% or more of 

district 
classrooms 

Science and Technology and Engineering Education 

Implemented in 
50% or more of 

district 
classrooms 

Alternate Academic Content Standards for Math 

Implemented in 
50% or more of 

district 
classrooms 

Alternate Academic Content Standards for Reading 
Implemented in 
50% or more of 

district 
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classrooms 

American School Counselor Association for Students 

Implemented in 
50% or more of 

district 
classrooms 

Early Childhood Education: Infant-Toddler&rarr;Second Grade 

Implemented in 
50% or more of 

district 
classrooms 

English Language Proficiency 

Implemented in 
50% or more of 

district 
classrooms 

Interpersonal Skills 

Implemented in 
50% or more of 

district 
classrooms 

School Climate 

Implemented in 
50% or more of 

district 
classrooms 

 
Further explanation for columns selected " 

The School District of Cheltenham Township utilizes SAS in more than 50% of classrooms. 

Elementary Education-Intermediate Level 

Standards Status 

Arts and Humanities 

Implemented in 
50% or more of 

district 
classrooms 

Career Education and Work 

Implemented in 
50% or more of 

district 
classrooms 

Civics and Government 

Implemented in 
50% or more of 

district 
classrooms 

PA Core Standards: English Language Arts 

Implemented in 
50% or more of 

district 
classrooms 

PA Core Standards: Literacy in History/Social Studies, Science and 
Technical Subjects 

Implemented in 
50% or more of 

district 
classrooms 

PA Core Standards: Mathematics Implemented in 
50% or more of 
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district 
classrooms 

Economics 

Implemented in 
50% or more of 

district 
classrooms 

Environment and Ecology 

Implemented in 
50% or more of 

district 
classrooms 

Family and Consumer Sciences 

Implemented in 
50% or more of 

district 
classrooms 

Geography 

Implemented in 
50% or more of 

district 
classrooms 

Health, Safety and Physical Education 

Implemented in 
50% or more of 

district 
classrooms 

History 

Implemented in 
50% or more of 

district 
classrooms 

Science and Technology and Engineering Education 

Implemented in 
50% or more of 

district 
classrooms 

Alternate Academic Content Standards for Math 

Implemented in 
50% or more of 

district 
classrooms 

Alternate Academic Content Standards for Reading 

Implemented in 
50% or more of 

district 
classrooms 

American School Counselor Association for Students 

Implemented in 
50% or more of 

district 
classrooms 

English Language Proficiency 

Implemented in 
50% or more of 

district 
classrooms 

Interpersonal Skills 

Implemented in 
50% or more of 

district 
classrooms 

School Climate Implemented in 
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50% or more of 
district 

classrooms 

 
Further explanation for columns selected " 

The School District of Cheltenham Township utilizes SAS in more than 50% of classrooms.  

Middle Level 

Standards Status 

Arts and Humanities 

Implemented in 
50% or more of 

district 
classrooms 

Career Education and Work 

Implemented in 
50% or more of 

district 
classrooms 

Civics and Government 

Implemented in 
50% or more of 

district 
classrooms 

PA Core Standards: English Language Arts 

Implemented in 
50% or more of 

district 
classrooms 

PA Core Standards: Literacy in History/Social Studies, Science and 
Technical Subjects 

Implemented in 
50% or more of 

district 
classrooms 

PA Core Standards: Mathematics 

Implemented in 
50% or more of 

district 
classrooms 

Economics 

Implemented in 
50% or more of 

district 
classrooms 

Environment and Ecology 

Implemented in 
50% or more of 

district 
classrooms 

Family and Consumer Sciences 

Implemented in 
50% or more of 

district 
classrooms 

Geography 

Implemented in 
50% or more of 

district 
classrooms 
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Health, Safety and Physical Education 

Implemented in 
50% or more of 

district 
classrooms 

History 

Implemented in 
50% or more of 

district 
classrooms 

Science and Technology and Engineering Education 

Implemented in 
50% or more of 

district 
classrooms 

Alternate Academic Content Standards for Math 

Implemented in 
50% or more of 

district 
classrooms 

Alternate Academic Content Standards for Reading 

Implemented in 
50% or more of 

district 
classrooms 

American School Counselor Association for Students 

Implemented in 
50% or more of 

district 
classrooms 

English Language Proficiency 

Implemented in 
50% or more of 

district 
classrooms 

Interpersonal Skills 

Implemented in 
50% or more of 

district 
classrooms 

School Climate 

Implemented in 
50% or more of 

district 
classrooms 

World Language 

Implemented in 
50% or more of 

district 
classrooms 

 
Further explanation for columns selected " 

The School District of Cheltenham Township utilizes SAS in more than 50% of classrooms.  

High School Level 

Standards Status 

Arts and Humanities 
Implemented in 
50% or more of 

district 



39 

classrooms 

Career Education and Work 

Implemented in 
50% or more of 

district 
classrooms 

Civics and Government 

Implemented in 
50% or more of 

district 
classrooms 

PA Core Standards: English Language Arts 

Implemented in 
50% or more of 

district 
classrooms 

PA Core Standards: Literacy in History/Social Studies, Science and 
Technical Subjects 

Implemented in 
50% or more of 

district 
classrooms 

PA Core Standards: Mathematics 

Implemented in 
50% or more of 

district 
classrooms 

Economics 

Implemented in 
50% or more of 

district 
classrooms 

Environment and Ecology 

Implemented in 
50% or more of 

district 
classrooms 

Family and Consumer Sciences 

Implemented in 
50% or more of 

district 
classrooms 

Geography 

Implemented in 
50% or more of 

district 
classrooms 

Health, Safety and Physical Education 

Implemented in 
50% or more of 

district 
classrooms 

History 

Implemented in 
50% or more of 

district 
classrooms 

Science and Technology and Engineering Education 

Implemented in 
50% or more of 

district 
classrooms 

Alternate Academic Content Standards for Math Implemented in 
50% or more of 
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district 
classrooms 

Alternate Academic Content Standards for Reading 

Implemented in 
50% or more of 

district 
classrooms 

American School Counselor Association for Students 

Implemented in 
50% or more of 

district 
classrooms 

English Language Proficiency 

Implemented in 
50% or more of 

district 
classrooms 

Interpersonal Skills 

Implemented in 
50% or more of 

district 
classrooms 

School Climate 

Implemented in 
50% or more of 

district 
classrooms 

World Language 

Implemented in 
50% or more of 

district 
classrooms 

 
Further explanation for columns selected " 

The School District of Cheltenham Township utilizes SAS in more than 50% of classrooms. 

Early Warning System 

 

The free PA Educator Dashboard Early Warning System and Intervention Catalog (PA 
EWS/IC) utilizes the metrics of Attendance, Behavior and Course grades to identify students 
who may be on a path to dropping out of school. Please indicate your selection of the 
following options. 

No, we have another early warning system that we are currently utilizing. 

Professional Education 

Characteristics 

District’s Professional Education Characteristics EEP EEI ML HS 

Enhances the educator’s content knowledge in the X X X X 
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area of the educator’s certification or assignment. 

Increases the educator’s teaching skills based on 
effective practice research, with attention given to 
interventions for struggling students. 

X X X X 

Increases the educator's teaching skills based on 
effective practice research, with attention given to 
interventions for gifted students. 

X X X X 

Provides educators with a variety of classroom-
based assessment skills and the skills needed to 
analyze and use data in instructional decision 
making. 

X X X X 

Empowers educators to work effectively with 
parents and community partners. 

X X X X 

 

District’s Professional Education Characteristics EEP EEI ML HS 

Provides the knowledge and skills to think and 
plan strategically, ensuring that assessments, 
curriculum, instruction, staff professional 
education, teaching materials and interventions 
for struggling students are aligned to each other, 
as well as to Pennsylvania’s academic standards. 

X X X X 

Provides the knowledge and skills to think and 
plan strategically, ensuring that assessments, 
curriculum, instruction, staff professional 
education, teaching materials and interventions 
for gifted students are aligned to each other, as 
well as to Pennsylvania's academic standards. 

X X X X 

Provides leaders with the ability to access and use 
appropriate data to inform decision making. 

X X X X 

Empowers leaders to create a culture of teaching 
and learning, with an emphasis on learning. 

X X X X 

Instructs the leader in managing resources for 
effective results. 

X X X X 

 
Provide brief explanation of your process for ensuring these selected characteristics.  

The school district develops and conducts regular professional development for 
administrators, teachers, and service staff. Administrators participate in the Leadership 
Academy (August), monthly Principals' meetings, monthly Superintendent's Council 
meetings, and biannual retreats for the Cabinet members. New programming this year will 
include monthly instructional meetings for non-Principal supervisors. Teachers participate 
in professional development on every third Wednesday of the month, multiple full inservice 
days throughout the year, and for multiple days prior to students returning at the start of 
the school year. This past year saw the successful introduction of the self-paced online PD 
for teachers. 

 

Provide brief explanation for strategies not selected and how you plan to address their 
incorporation. 
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All characteristics were selected. 

Educator Discipline Act 126, 71 

Provides educators with mandated reporter training, totaling 3 hours, every 5 years as 
outlined in Act 126. 

Questions 

The LEA has conducted the required training on: 

9/1/2017 Trainings occur throughout the year as new staff are hired 

1/1/2018 Trainings occur throughout the year as new staff are hired 

8/1/2018 Trainings occur throughout the year as new staff are hired 

The LEA plans to conduct the required training on approximately: 

9/1/2019 Trainings occur throughout the year as new staff are hired 

1/1/2020 Trainings occur throughout the year as new staff are hired 

8/1/2021 Trainings occur throughout the year as new staff are hired 

 
Provides educators with four (4) hours of professional development in youth suicide 
awareness and prevention every five (5) years for professional educators in grades six 
through twelve as outlined in Act 71. 

Questions 

The LEA has conducted the training on: 

9/1/2017 Trainings occur throughout the year as new staff are hired 

1/1/2018 Trainings occur throughout the year as new staff are hired 

8/1/2018 Trainings occur throughout the year as new staff are hired 

The LEA plans to conduct the training on approximately: 

9/1/2019 Trainings occur throughout the year as new staff are hired 

1/1/2020 Trainings occur throughout the year as new staff are hired 

8/1/2021 Trainings occur throughout the year as new staff are hired 

 
Provides educators with four (4) hours of professional development every five (5) years for 
professional educators that are teaching the curriculum in which the Child Exploitation 
Awareness Education program is incorporated as outlined in Act 71. 

Questions 

The LEA has conducted the training on: 

9/1/2017 Trainings occur throughout the year as new staff are hired 

1/1/2018 Trainings occur throughout the year as new staff are hired 

8/1/2018 Trainings occur throughout the year as new staff are hired 

The LEA plans to conduct the training on approximately: 

9/1/2019 Trainings occur throughout the year as new staff are hired 

1/1/2020 Trainings occur throughout the year as new staff are hired 

8/1/2021  
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Strategies Ensuring Fidelity 

Checked answers 

• Professional Development activities are based upon detailed needs assessments that 
utilize student assessment results to target instructional areas that need strengthening. 

• Using disaggregated student data to determine educators’ learning priorities. 

• Professional Development activities are based upon detailed needs assessments that 
utilize student assessment results to target curricular areas that need further 
alignment. 

• Professional Development activities are developed that support implementation of 
strategies identified in your action plan. 

• Clear expectations in terms of teacher practice are identified for staff implementation. 
• An implementation evaluation is created, based upon specific expectations related to 

changes in teacher practice, which is used to validate the overall effectiveness of the 
professional development initiative. 

• The LEA has a systemic process that is used to validate whether or not providers have 
the capacity to present quality professional development. 

• Administrators participate fully in all professional development sessions targeted for 
their faculties. 

• Every Professional development initiative includes components that provide ongoing 
support to teachers regarding implementation. 

• The LEA has an ongoing monitoring system in place (i.e. walkthroughs, classroom 
observations). 

• Professional Education is evaluated to show its impact on teaching practices and 
student learning. 

Unchecked answers 

 None. 

Provide brief explanation of your process for ensuring these selected characteristics.  

Professional development sessions are designed based on school district goals, student 
assessment data, identified teacher needs, and areas of growth. 

 

Provide brief explanation for strategies not selected and how you plan to address their 
incorporation. 

All strategies were selected and incorporated. 

Induction Program 

Checked answers 

• Inductees will know, understand and implement instructional practices validated by 

the LEA as known to improve student achievement. 

• Inductees will assign challenging work to diverse student populations. 
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• Inductees will know the basic details and expectations related to LEA-wide 

initiatives, practices, policies and procedures. 

• Inductees will know the basic details and expectations related to school initiatives, 

practices and procedures. 

• Inductees will be able to access state curriculum frameworks and focus lesson 

design on leading students to mastery of all state academic standards, assessment 

anchors and  eligible content (where appropriate) identified in the LEA's curricula. 

• Inductees will effectively navigate the Standards Aligned System website. 

• Inductees will know and apply LEA endorsed classroom management strategies. 

• Inductees will know and utilize school/LEA resources that are available to assist 

students in crisis. 

• Inductees will take advantage of opportunities to engage personally with other 

members of the faculty in order to develop a sense of collegiality and camaraderie. 

Unchecked answers 

 None. 

Provide brief explanation of your process for ensuring these selected characteristics.  

The Induction program is designed so that new employees with know and understand the 
basic details and expectations associated with school district operations as they related to 
teaching and learning. 

 

Provide brief explanation for strategies not selected and how you plan to address their 
incorporation. 

All strategies were selected. 

Needs of Inductees 

Checked answers 

• Frequent observations of inductee instructional practice by a coach or mentor to 

identify needs. 

• Frequent observations of inductee instructional practice by supervisor to identify 

needs. 

• Regular meetings with mentors or coaches to reflect upon instructional practice to 

identify needs. 

• Student PSSA data. 
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• Standardized student assessment data other than the PSSA. 

• Classroom assessment data (Formative & Summative). 

• Inductee survey (local, intermediate units and national level). 

• Review of inductee lesson plans. 

• Review of written reports summarizing instructional activity. 

• Submission of inductee portfolio. 

• Knowledge of successful research-based instructional models. 

• Information collected from previous induction programs (e.g., program evaluations 

and second-year teacher interviews). 

Unchecked answers 

 None. 

Provide brief explanation of your process for ensuring these selected characteristics.  

Inductees receive near constant support from formal mentors and administrators as they 
grow through the teaching and learning process. 

 

Provide a brief explanation for strategies not selected and your plan to address their 
incorporation. 

All strategies are selected. 

Mentor Characteristics 

Checked answers 

• Pool of possible mentors is comprised of teachers with outstanding work performance. 

• Potential mentors have similar certifications and assignments. 
• Potential mentors must model continuous learning and reflection. 

• Potential mentors must have knowledge of LEA policies, procedures and resources. 
• Potential mentors must have demonstrated ability to work effectively with students and 

other adults. 

• Potential mentors must be willing to accept additional responsibility. 

• Mentors must complete mentor training or have previous related experience (e.g., 
purpose of induction program and role of mentor, communication and listening skills, 
coaching and conferencing skills, problem-solving skills and knowledge of adult learning 
and development). 

• Mentors and inductees must have compatible schedules so that they can meet 
regularly. 

Unchecked answers 
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 None. 

Provide brief explanation of your process for ensuring these selected characteristics.  

Mentor teachers are selected from a pool of individuals with outstanding work performance 
and a strong desire to work with individuals who are new to the school district.  

 

Provide brief explanation for characteristics not selected and how you plan to address their 
incorporation. 

All strategies are selected. 

Induction Program Timeline 

Topics 
Aug-
Sep 

Oct-
Nov 

Dec-
Jan 

Feb-
Mar 

Apr-
May 

Jun-
Jul 

Code of Professional Practice and Conduct for 
Educators 

X X X X X X 

Assessments X X X X X X 

Best Instructional Practices X X X X X X 

Safe and Supportive Schools X X X X X X 

Standards X X X X X X 

Curriculum X X X X X X 

Instruction X X X X X X 

Accommodations and Adaptations for diverse 
learners 

X X X X X X 

Data informed decision making X X X X X X 

Materials and Resources for Instruction X X X X X X 

 
If necessary, provide further explanation. 

All areas of induction topics are addressed throughout the school year in formal induction 
settings and informal mentor sessions. 

Monitoring and Evaluating the Induction Program 

Identify the procedures for monitoring and evaluating the Induction program.  

Evaluations are completed by Inductees to evaluate the effectiveness of their training. 
Mentors provide formal feedback of the induction and mentor process. 

Recording Process 

Identify the recording process for inductee participation and program completion. (Check 
all that apply)Checked answers 

• Mentor documents his/her inductee's involvement in the program. 



47 

• A designated administrator receives, evaluates and archives all mentor records. 

• School/LEA maintains accurate records of program completion and provide a 

certificate or statement of completion to each inductee who has completed the 

program. 

• LEA administrator receives, tallies, and archives all LEA mentor records. 

• Completion is verified by the LEA Chief Executive Officer on the Application for 

Level 2 Certification. 

Unchecked answers 

None. 

Special Education 

Special Education Students 

Total students identified: 815 

Identification Method 

Identify the District's method for identifying students with specific learning disabilities. 

The District uses the discrepancy model to identify students with specific learning 

disabilities through a multidisciplinary approach. Teachers and parents collaborate to 

initiate the evaluation process for students with learning difficulties. The District employs 

the team process to gather sufficient information about a student’s learning difficulties. 

 Strategies are implemented to address a student’s deficits. Data is analyzed to determine 

the effectiveness of the interventions used with a student. If satisfactory progress is not 

achieved, the team refers the child for an evaluation. The District obtains parental consent 

for an evaluation facilitated by a certified school psychologist. The multi-disciplinary 

team, including the parents/guardians, meets to review the results of the evaluation to 

determine if a student meets criteria to be identified as a student with a specific learning 

disability.  

  

The sources of data for review which documents lack of academic progress may include, 

but not limited to; classroom observations, outcomes of implemented interventions, 

results of benchmark assessments, including the student’s performance on district-wide 

assessments or statewide tests of achievement, and norm-referenced tests of academic 

achievement. Review of current academic progress, review of records (discipline, 

medical/health, and attendance), parent/guardian input, teacher input, and guidance 
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counselors input regarding family functioning are also reviewed through the multi-

disciplinary evaluation process. 

  

The Specific Learning Disability (SLD) identification for the discrepancy model is the 

process examining whether a student exhibits a pattern of strengths and weaknesses, 

relative to intellectual ability as defined by a severe discrepancy between ability and 

achievement relative to age or grade. Intellectual ability is one key component. 

Classroom performance, curriculum based measures, parent input, teacher input, report 

card grades, standardized measures such as DIBELS, PSSAs, classroom performance, 

and levels of motivation are other key factors in the determination of who qualifies for 

specially designed instruction as a student with a Specific Learning Disability.  

  

Enrollment 

Review the Enrollment Difference Status. If necessary, describe how your district plans to 
address any significant disproportionalities. 

The data is publicly available via the PennData website. You can view your most recent 
report. The link is: 
https://penndata.hbg.psu.edu/PublicReporting/DataataGlance/tabid/2523/Default.aspx 

Overall Percent of Special Education Enrollment: 

 

District vs. State 2016-2017 - 17.5% for Cheltenham School District vs. 16.5% for the State 

Rationale:  The LEA's overall percentage of special education enrollment with the 

Cheltenham School District is 1% higher than the state percentage. Cheltenham has 

experienced a steady increase of special education enrollment from the 2014-15 school 

year to the 2016-2017 of 4%. 

  

Comparison of  Data by Race/Ethnicity: 

 

Over the course of a three-year span 

-The percentage of Black or African-American students in special education has decreased 

by 2.7%; however, the total percent of Black or African-American students in special 

education continues to be above the District percentage by 14% 

-The percentage of white students in special education has increased by 1.5%; however; the 

total enrollment of white students within Cheltenham School District decreased by 2.4% 

-The percentage of multiracial students increased 1.5% noting that 2014-15 and 2015-16 

0% of students were identified as multiracial 

-The total district student enrollment has remained relatively consistent (4,599 students to 

4,648); however; there was an increase of 187 students enrolled in special education. It 

should be noted that the district recognizes a data entry concern regarding the accuracy of 

https://penndata.hbg.psu.edu/PublicReporting/DataataGlance/tabid/2523/Default.aspx
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the number of students reported during the 2014-15 school year with a process and 

procedure implemented during the 2015-16 school year to correct the data entry. 

  

Comparison of Data by Disability: 

 

Over the course of a three-year span 

-While there has been a 4.6% decrease of students identified with a Specific Learning 

Disability the district is over the state rate by 5%. 

-The number of students with Autism has increased by 1% and the number of students with 

Autism in the LEA is greater than the state rate by 1.8% 

-The number of students eligible with an Emotional Disturbance, Intellectual Disability, and 

Speech and Language Impairments remained relatively consistent 

-There has been a 5.9% increase of students eligible with an Other Health Impairment 

  

Areas of Concern: 

 

-Over-identification of Black or African American students in comparison to the district 

total Black or African American enrollment is 14.9% 

-The total number of Black or African American students (66%) eligible for special 

education in comparison to the combination of all other ethnicities (34%) is a 32% 

difference 

-The total number of students eligible for special education has increased by 72 students in 

the past three years (2014-2017). 

-There is an increase in students eligible for special education with an Other Health 

Impairment 

  

Describe how the district plans to address any significant disproportionalities 

 

-Provide additional supports in the general education environment by implementing a 

district-wide Multi-Tiered Systems of Support 

-Cheltenham School District will ensure that all members of our staff receive professional 

learning experiences that foster a culture of respect and equity by understanding the impact 

of identity on teaching and learning 

-Correction to the data entry process will provide the district with a more accurate special 

education enrollment and as a result will allow the district to analyze trends 

(increases/decreases) to provide more qualitative supports and services 

-Cheltenham School District will continue to provide professional learning experiences in 

cultural proficiency to all staff 

-Initiated Social Skill Instruction for K-12 and intends to implement a research-based 

executive function program 

-Caseload and transition meetings to review and analyze student data as it relates to 

student programming and supports 

-Implementation of Positive Behavior Intervention Supports K-12 
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Non-Resident Students Oversight 

1. How does the District meet its obligation under Section 1306 of the Public School 
Code as the host District at each location? 

2. How does the District ensure that students are receiving a free appropriate public 
education (FAPE) in the least restrictive environment (LRE)? 

3. What problems or barriers exist which limit the District's ability to meet its 
obligations under Section 1306 of the Public School Code? 

There are currently no facilities for non-resident students located within the Cheltenham 

School District.  In the event that a facility for non-resident students was to open in the 

district, the district would collaborate with the local Montgomery County Intermediate 

Unit (MCIU) to ensure that students' educational needs were met. This would include 

contracting with the local Montgomery County Intermediate Unit to provide special 

education services to students with an Individual Education Program (IEP).  The district 

would serve as the local education agency to ensure that each student's IEP was being 

implemented appropriately and that Free and Appropriate Public Education (FAPE) was 

being provided for each student. In addition, the district would utilize a referral process 

for students who were experiencing difficulties, After receiving parent/guardian 

permission, the district will evaluate those students who did not make adequate progress 

with general education interventions.  Staff would be informed of the Child Find 

obligations and the referral and evaluation process. The district's Child Find notice would 

be displayed in any facility for non-resident students. 

  

  

  

Incarcerated Students Oversight 

Describe the system of oversight the District would implement to ensure that all 
incarcerated students who may be eligible for special education are located, identified, 
evaluated and when deemed eligible, are offered a free appropriate public education 
(FAPE). 

There are currently no facilities for incarcerated students located within the Cheltenham 

School District boundaries.  If a district student is incarcerated in the Montgomery 

County Youth Detention Center, or any other court-ordered placement, the district 

provides educational records, including special education records to the facility where the 

student is placed. When appropriate, the district's Supervisor of Special Education will 
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participate in the Individual Education Program (IEP) process for incarcerated students 

by attending the IEP meeting, and ensuring that the proper procedures are followed for 

implementation of the student's IEP. Typically, the local intermediate unit provides the 

educational services for these students.   

In the event that a correctional facility was to be built within the boundaries of the school 

district, the district would collaborate with the Montgomery County Intermediate Unit 

(MCIU) to ensure that the students' educational needs were met. This would include 

contracting with the Montgomery County Intermediate Unit to provide special education 

services to students with an IEP.  The district would serve as the local education agency 

to ensure that each student's IEP was being implemented appropriately and that Free and 

Appropriate Public Education (FAPE) was being provided to each student. 

   

  

  

  

 

Least Restrictive Environment 

1. Describe the District procedures, which ensure that, to the maximum extent 
appropriate, children with disabilities, including those in private institutions, are 
educated with non-disabled children, and that removal from the regular education 
environment only occurs when education in that setting with supplementary aids 
and services, cannot be achieved satisfactorily. 

2. Describe how the District is replicating successful programs, evidence-based 
models, and other PDE sponsored initiatives to enhance or expand the continuum of 
supports/services and education placement options available within the District to 
support students with disabilities access the general education curriculum in the 
least restrictive environment (LRE). (Provide information describing the manner in 
which the District utilizes site-based training, consultation and technical assistance 
opportunities available through PDE/PaTTAN, or other public or private agencies.) 

3. Refer to and discuss the SPP targets and the district's percentages in the Indicator 5 
section - Educational Environments. Also discuss the number of students placed out 
of the district and how those placements were determined to assure that LRE 
requirements are met. 

Every student in the Cheltenham School District is provided a continuum of services and an 

educational program that promotes independence early primary grades to successfully 

transition to post-secondary education or training, employment, and community living.  In 

order to achieve this goal, the students are instructed in a program that has roots within the 

general education curriculum with supplemental aids and services that meets the student’s 

individual needs. 

Cheltenham School District is committed to ensuring that to the maximum extent 
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appropriate, students with disabilities, including those in private institutions, are educated 

with non-disabled peers and that removal from the general education environment only 

occurs when education in that setting with supplementary aids and services cannot be 

achieved satisfactorily.   

The District has increased its ability to ensure maximum integration within the District with 

the support of consultants from the Montgomery County Intermediate Unit.  Behavior 

specialists consult with the district, to increase the successful inclusion of students with 

IEPs in the general education setting.  They provide strategies for teachers to support 

students.  In addition, the consultants provide school-wide training on a variety of topics: 

supporting students with disabilities on the autism spectrum in general education 

environments; differentiated instruction, assessment; assistive technology; and 

implementation of positive behavior support plans. 

For low-incidence populations, such as students with autism or multiple disabilities, the 

District works closely with the Montgomery County Intermediate Unit to ensure that 

student needs are being met and FAPE is being provided in the least restrictive 

environment.  To this end, the district provides classroom space at all levels for 

Intermediate Unit classrooms.   The District is committed to continuing its efforts to provide 

programs for all of our students with IEPs in their home district, and whenever possible, in 

their neighborhood school. 

There are a variety of ways that the District plans to improve its provision of services in the 

Least Restrictive Environment. Professional development for staff is provided by district 

personnel, the MCIU Training and Consultant staff, PaTTAN staff and other providers.  In 

order to provide maximum inclusion of students in the LRE the District utilizes a variety of 

supplementary aids and services. 

The District ensure collaboration between general and special education staff.  The District 

has implemented a co-teaching model that enables more students to receive special 

education services within the general education setting.  The District continues to evaluate 

the effectiveness of co-teaching model and ways to increase opportunities for students to 

have access to the general education environment. 

The methods for the delivery of the curriculum from the least restrictive to the most 

restrictive are as follows: general education; general education with supplementary aids 

and services in the general education classroom; general education with supplementary 

aids and services utilizing the service delivery model of co-teaching; access to the general 

education curriculum with supplementary aids and services in the special education 

classroom; and alternative education program. 

The District annually reevaluates the responsibilities of paraeducators who support 

academic, behavioral, social and /or organizational needs as indicated in an individual 

student's IEP.  A Needs Analysis Form is completed annually by the school team to 

determine if continued support is needed by the paraeducator.  The District continues to 

refine the specially-designed instruction and supplemental aids and services it provides to 

students in the LRE. 

SPP Targets:   

The District continues to work toward meeting the SPP targets for Educational 
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Environments.  During the 2016-2017 school year: 

-57.7% of the District’s students with IEPs received instruction within the general education 

classroom more than 80% of the time, compared with the state average of 62.4% 

-7.8% of the District’s students with IEPs received instruction outside of the general 

education environment for more than 40% of the day compared with a state average of 

9.0% 

-6.0% of the District’s students with IEPs received instruction in settings outside of the 

public school compared to the state average of 4.9%.   

The District will examine its services and programming to address the number of students 

placed in outside placements, which will include additional professional development 

trainings for staff, additional resources and supports in school buildings.   

Describe the District procedures, which ensure that, to the maximum extent 

appropriate, children with disabilities, including those in private institutions, are 

educated with non-disabled children, and that removal from the regular education 

environment only occurs when education in that setting with supplementary aids and 

services, cannot be achieved satisfactorily. 

 

District procedures to ensure to the maximum extent possible students are in the least 

restrictive environment (LRE) include: 

Caseload meetings:   

To prepare for the meeting each teacher completes a chart outlining the demographics, 

reading and/or math levels; social/emotional needs; strengths and areas of need.  Teachers 

provided information on methods used to accommodate students’ needs in the general 

education classroom, in a small group setting and the instructional materials used to deliver 

their instruction.  The caseload meetings are scheduled with each casemanager (K-12), 

building administrators, and special education administrators to discuss and ensure 

students’ needs are being met in the least restrictive environment with appropriate 

supports.    

Independent Living:  

The on campus apartment style classroom is used for students developing independent 

living skills. The instruction focuses on vocational tasks identified in student's IEP to teach 

students independent living/vocational skills and fosters practice and application of these 

skills in a “real-world setting.   

Full continuum:  

IDEA has a presumption in favor of educating students with disabilities with those who do 

not have disabilities that: 

           a)   a school system must educate a student with a disability with students who do not 

have disabilities to the maximum extent appropriate for the student, and 

           b)   the school may not remove the student from the regular education class unless he 

or she cannot be educated there successfully (in the sense that the student will benefit). The 

school must provide supplementary aids and supports services in the regular education 

class before removal is considered. 
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Schools must offer a continuum or range of services from more to less typical and inclusive: 

that is, from least to most restrictive or separated from the regular education classroom. 

 The continuum of least to most restrictive services is as follows:  Regular Education 

Classroom, Resource Room, Special Classes, Special Schools, Homebound Services, Hospitals 

and Institutions 

Fair Share: 

 The general principles of Fair Share include: Providing a Free Appropriate Public Education 

(FAPE) for eligible students is the responsibility of each school district; Each school district 

plans to accommodate its own eligible students to the extent appropriate in relation to each 

child's needs in accordance with §342.46 of the PA Special Education Regulations.  Member 

school districts recognize that when an eligible student is referred to the intermediate unit 

as its service agency for FAPE, the eligible student remains the primary responsibility of the 

student’s resident district.  All districts agree that it is also a school district’s responsibility 

to provide eligible students with equal access to comparable facilities and services as is 

provided students in general education and make provisions for appropriate space within 

their schools to ensure students have the opportunity to remain in their home district.  

The Cheltenham School District offers Montgomery County Intermediate Unit (MCIU) seven 

Autistic Support classrooms which allows students of the Cheltenham School District the 

opportunity to remain within his/her neighborhood school and to access the Cheltenham 

community. 

“Student” “Environment” “Tasks” “Tools” (SETT):  

 SETT is the framework used for evaluating students’ assistive technology needs, including 

their needs for communicative, academic, mobility-related, or sensory-based 

(hearing/vision technology).   SETT is a process wherein, the team talks about the student, 

develops the Action Plan, and then begins a trial.  The District collaborates with MCIU to 

complete the SETT process to enable the use of an appropriate assistive technology device 

in order for the student to access their education in the least restrictive environment. 

School Wide Positive Behavior Support 

 (SWPBS):  

SWPBS is a systems approach to establishing the whole-school social culture and intensive 

individual behavior supports needed for schools to achieve social and academic gains while 

minimizing problem behaviors for all students. SWPBS is not a specific curriculum, 

intervention, or practice, but a decision-making framework that guides selection, 

integration, and implementation of scientifically-based academic and behavior practices for 

improving academic and behavior outcomes for all students.  The District plans to have 

SWPBS implemented in all seven schools within the next three years.   

Social Skills Curriculum K-12: 

The emotional support program in grades K-6 utilizes a social skills curriculum called “The 

Zones of Regulation”, which is a systematic, cognitive behavioral approach used to teach self-

regulation.  The Zones framework provides strategies to teach students to become more 

aware and independent in controlling their emotions and impulses, manage their sensory 

needs, and improve their ability to problem solve conflicts.    

The emotional support program in grades 7-8 utilize Skillstreaming for the Adolescent which 
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employs a four-part training approach - modeling, role playing, performance feedback, and 

generalization - to teach essential prosocial skills to adolescents. Skillstreaming for the 

Adolescent provides specific direct instruction for 50 prosocial skills in the areas of 

classroom survival, friendship-making, dealing with feelings, alternatives to aggression, and 

dealing with stress. 

The emotional support program in grades 9-12 utilizes School Connect, a research-based 

intervention with an 80 lesson multimedia curriculum designed to improve high school 

student’s social, emotional, and academic skills and strengthen relationships. School-

Connect focuses on the five social and emotional competency areas identified by the 

Collaborative for Academic, Social, and Emotional Learning (CASEL) as critical to young 

people’s success in school, the workplace, and life in general. 

Mental Health and Wellness Counselors:   

The Mental Health and Wellness Counselor works with administrators, teachers, 

parents/guardians and other professional staff members to support students’ well being 

and achievement by providing consultation services, servicing as a liaison between 

local/county agencies, students and the school system and implementing school-wide 

prevention programs to enhance the learning environment. 

Home and School Visitors:   

The Home and School Visitors serve as a liaison between the school and a student's home 

on attendance/truancy issues; advocates for students; links students and families with 

county and local service agencies and consults with district staff on prevention and 

intervention strategies to support students' learning. 

Partnership with Lakeside Mobile Support: 

  A counseling and academic support service offered on a mobile basis allowing students to 

be served in their home, school or community. Customized individual services are provided 

to students as a strategy for placement prevention, intervention or aftercare support. A 

credentialed counselor is assigned to each student to provide individual counseling, regular 

communication between home and school. The areas of focus include attendance, anxiety, 

depression, and academic accountability. 

Mindfulness Coach:  

Certified Applied Positive Psychology Practitioners to facilitate mindfulness and positive 

psychology sessions with students, teachers, staff and administrators.  Teaching gratitude, 

empathy, resilience and grit, practicing mindful breathing, identifying character strengths 

and managing our feelings and behaviors so that we make good choices help to fuse 

emotional and academic learning. This district initiative is just beginning and we believe 

using positive psychology in our classrooms has limitless potential for positive influence 

and enhanced academic achievement. The Mindfulness Coach works with administrators, 

faculty, and support staff to integrate mindfulness and positive psychology principles into 

daily instructional practices to support the social and emotional well-being of Cheltenham 

School District stakeholders and assists with the implementation of holistic programmatic 

initiatives outlined in the District’s Strategic Plan. 

Positive Psychology Teacher Leaders:   

Certified Applied Positive Psychology Practitioners facilitate mindfulness and positive 
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psychology sessions with students, teachers, staff and administrators. Teaching gratitude, 

empathy, resilience and grit, practicing mindful breathing, identifying character strengths 

and managing feelings and behaviors enables students to make good choices. This district 

initiative is just beginning and we believe using positive psychology in our classrooms has 

limitless potential for positive influence and enhanced academic achievement. 

  

  

  

Behavior Support Services 

1. Provide a summary of the District policy on behavioral support services including, 
but not limited to, the school wide positive behavior supports (PBS).  

2. Describe training provided to staff in the use of positive behavior supports, de-
escalation techniques and responses to behavior that may require immediate 
intervention.  

3. If the district also has School-Based Behavioral Health Services, please discuss it.  

1. Provide a summary of the District policy on behavioral support services 

including, but not limited to, the school wide positive behavior supports (PBS). 

2. Describe training provided to staff in the use of positive behavior supports, 

de-escalation techniques and responses to behavior that may require immediate 

intervention. 

3. If the district also has School-Based Behavioral Health Services, please discuss 

it. 

The Cheltenham School District Board policy directs that the district’s behavior support 

programs shall be based on positive rather than negative behavior techniques to ensure 

that students shall be free from demeaning treatment and unreasonable use of restraints or 

other aversive techniques.  Behavior support programs and plans shall be based on a 

functional assessment of behavior and shall include a variety of research-based techniques 

to develop and maintain skills that will enhance students’ opportunities for learning and 

self-fulfillment.  Support is provided to all students in the form of Functional Behavioral 

Assessments and Positive Behavior Support Plans.   

Student’s Individualized Education Program (IEP) include the required supplemental aids 

and services that will allow for success in their school program.  Positive Behavior Support 

Plans (PBSP) are written by the IEP team to guide the interventions to decrease or eliminate 

the behaviors that are impeding the student’s access to education.  Positive Behavior 

Support Plan includes a hypothesis, prevention strategies, replacement skills and 

consequences strategies.  The hypothesis provides a description of the behavior, 

antecedents, consequences and the purpose of the problem behavior.  The PBSP includes 

strategies to reduce the likelihood that the behavior occurs as well as guidelines for the 
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adult to respond to the behaviors.  Because fidelity of implementation is key to progress, the 

District will ensure that all staff receive training and consultation in the process, 

implementation and collection of data by a Board-Certified Behavior Analyst (BCBA). 

Student Assistance Programs (SAP):  

 Exist in all district buildings and links students and their families with agency supports in 

the community. Student Assistance teams meet on a regular basis in each building with 

general education and special education staff trained on the referral process. 

Home and School Visitors:   

The Home and School Visitors serve as a liaison between the school and a student's home 

on attendance/truancy issues; advocates for students; links students and families with 

county and local service agencies and consults with district staff on prevention and 

intervention strategies to support students' learning. 

Montgomery County Intermediate Unit (MCIU):   

 Provided training to two individuals to be certified instructors in de-escalation and crisis 

prevention using a research-based program, Crisis Prevention Intervention (CPI), a 

nonviolent crisis intervention. Crisis Prevention Intervention is an international training 

organization committed to best practices and safe behavior management methods that 

focus on prevention, which includes the use of restraints as a last resort, to reduce the risk 

of injury, comply with legislative mandates, and promote care, welfare, safety and security. 

Certified individuals will provide professional learning to staff at each building. 

Restorative Practices: 

Restorative practices cultivate a culture in which students and staff feel like they belong. 

 They build a particular sense of community in which every member feels that they are seen, 

heard and respected.  Restorative practices aim first to build classroom communities that 

are supported by clear agreements, authentic communication, and specific tools to bring 

issues and conflict forward in a helpful way.  They provide specific pathways to repair 

harms by bringing together those who are affected by misbehavior in a dialogue to address 

concerns, achieve understanding, and come to agreement about setting things right. 

 Restorative approaches contribute to social and emotional learning.  In Cheltenham School 

District, students learn to value and regularly use proactive, positive ways to build and 

maintain a peaceful classroom community.  Students develop and enhance positive and 

supportive connections with peers and learn how to use restorative questions to support 

conflict resolution and other types of communication. 

Positive Action 

:  

An evidence-based curriculum designed to foster the positive development of students as 

well as support families and communities. The classroom curriculum has unique, age-

appropriate activities, stories, projects, and discussions designed to help students master 

the holistic approach to being positive.  

The program is based on the following two guiding principles through a school-wide 

approach to empower students:  The first principle is the intuitive philosophy that we feel 

good about ourselves when we engage in positive actions. The opposite also can be true: We 

may feel negative about ourselves when we engage in negative actions. Positive 
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Action brings this truism to a conscious level so students can be intentional in their 

behaviors and experience the benefits of being positive.  The second principle is there is 

always a positive way to do everything.  

School-wide Behavior Support: 

(SWPBS): SWPBS is a systems approach to establishing the whole-school social culture and 

intensive individual behavior supports needed for schools to achieve social and academic 

gains while minimizing problem behaviors for all students. SWPBS is not a specific 

curriculum, intervention, or practice, but a decision-making framework that guides 

selection, integration, and implementation of scientifically-based academic and behavior 

practices for improving academic and behavior outcomes for all students.  The District plans 

to have SWPBS implemented in all seven schools within the next three years.   

Climate and Culture Administrator:   

Climate and Culture Administrators are partnering with University of Penn with mentoring 

groups, University of Penn Social Workers and the National Association of University 

Women. The groups from the University of Penn will provide positive community action to 

make good social and academic improvement. This concept is transferred to grade level 

student meetings with instruction in appropriate school interactions to be generalized to 

the larger community. 

Peer mediation:  

Brings students engaged in conflict together to participate in meetings to prevent future 

problems. Students are taught to have better relationships among other students and 

adults. 

Emotional Support Social Skills Curriculum   

Zones of Regulation:  The emotional support program in grades K-6 utilizes a social skills 

curriculum called “The Zones of Regulation”, which is a systematic, cognitive behavioral 

approach used to teach self-regulation.  The Zones framework provides strategies to teach 

students to become more aware and independent in controlling their emotions and 

impulses, manage their sensory needs, and improve their ability to problem solve conflicts.  

  

Skillstreaming: The emotional support program in grades 7-8 utilize Skillstreaming for the 

Adolescent which employs a four-part training approach - modeling, role playing, 

performance feedback, and generalization - to teach essential prosocial skills to adolescents. 

Skillstreaming for the Adolescent provides specific direct instruction for 50 prosocial skills 

in the areas of classroom survival, friendship-making, dealing with feelings, alternatives to 

aggression, and dealing with stress. 

School-Connect: The emotional support program in grades 9-12 utilizes School Connect, a 

research-based intervention with an 80-lesson multimedia curriculum designed to improve 

high school student’s social, emotional, and academic skills and strengthen relationships. 

School-Connect focuses on the five social and emotional competency areas identified by the 

Collaborative for Academic, Social, and Emotional Learning (CASEL) as critical to young 

people’s success in school, the workplace, and life in general. 

Mindfulness Coach:  

Certified Applied Positive Psychology Practitioners to facilitate mindfulness and positive 
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psychology sessions with students, teachers, staff and administrators.  Teaching gratitude, 

empathy, resilience and grit, practicing mindful breathing, identifying character strengths 

and managing our feelings and behaviors so that we make good choices help to fuse 

emotional and academic learning. This district initiative is just beginning and we believe 

using positive psychology in our classrooms has limitless potential for positive influence 

and enhanced academic achievement.  The Mindfulness Coach works with administrators, 

faculty, and support staff to integrate mindfulness and positive psychology principles into 

daily instructional practices to support the social and emotional well-being of Cheltenham 

School District stakeholders and assists with the implementation of holistic programmatic 

initiatives outlined in the District’s Strategic Plan. 

Positive Psychology Teacher Leaders:  

Certified Applied Positive Psychology Practitioners facilitate mindfulness and positive 

psychology sessions with students, teachers, staff and administrators. Teaching gratitude, 

empathy, resilience and grit, practicing mindful breathing, identifying character strengths 

and managing feelings and behaviors enables students to make good choices. This district 

initiative is just beginning and we believe using positive psychology in our classrooms has 

limitless potential for positive influence and enhanced academic achievement. 

Behavior Support Specialist: 

 The District contracts for Board Certified Behavior Analysts (BCBA) to provide services for 

students with social, emotional and behavioral needs.  The BCBAs complete Functional 

Behavior Assessments, create data collection tools, develop a Positive Behavior Support 

Plan (PBSP) and provide guidance to teams to implement the behavior plans. 

Full Continuum: 

 The District increased services to students identified with an emotional disturbance in 

grades K-2 by opening a classroom within the district.  This allows for students to remain 

within his/her home district and to access the Cheltenham community. 

Positive Action:   

Is an evidence-based curriculum designed to foster the positive development of students as 

well as support families and communities. The classroom curriculum has unique, age-

appropriate activities, stories, projects, and discussions designed to help students master 

the holistic approach to being positive.The program is based on the following two guiding 

principles through a school-wide approach to empower students:  The first principle is the 

intuitive philosophy that we feel good about ourselves when we engage in positive actions. 

The opposite also can be true: We may feel negative about ourselves when we engage in 

negative actions. Positive Action brings this truism to a conscious level so students can be 

intentional in their behaviors and experience the benefits of being positive. The second 

principle is there is always a positive way to do everything.  

Mental Health and Wellness Counselors:  

Work with administrators, teachers, parents/guardians and other professional staff 

members to support students’ well being and achievement by providing consultation 

services, serving as a liaison between local/county agencies, students and the school system 

and implementing school-wide prevention programs to enhance the learning environment. 
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Intensive Interagency/Ensuring FAPE/Hard to Place Students 

1. If the LEA is having difficulty ensuring FAPE for an individual student or a particular 
disability category, describe the procedures and analysis methods used to 
determine gaps in the continuum of special education supports, services and 
education placement options available for students with disabilities. 

2. Include information detailing successful programs, services, education placements 
as well as identified gaps in current programs, services, and education placements 
not available within the LEA. Include an overview of services provided through 
interagency collaboration within the LEA. 

3. Discuss any expansion of the continuum of services planned during the life of this 
plan. 

Cheltenham School District has been able to meet the educational needs of all students 

with disabilities through the IEP team process. The members of the IEP team determine 

the needs of the student and decide the appropriate placement in the least restrictive 

environment (LRE). Cheltenham School District works diligently to provide all district 

students with a quality education. The IEP team always considers LRE when determining 

the location of services.  In cases where the IEP team has decided that the needs of a 

student cannot be met in the general education environment with supplementary aids and 

services, placement considerations will span the full continuum of services.  

The following programs are provided by District staff: itinerant services using 

supplementary aides and services in the general education classroom, itinerant and 

supplemental learning and emotional support programs,  itinerant autistic support, life 

skills support, and speech and language support.  Students with autism who are educated 

within the general education setting, often receive services with the assistance of 

paraeducators or are in co-taught classes.  

  

The District works with the Montgomery County Intermediate Unit (MCIU) to provide 

hearing support and vision support within the general education setting.  For low 

incidence populations, such as students with severe autism or multiple disabilities, the 

District has worked closely with the MCIU to ensure that student needs are being met and 

FAPE is being provided. The District continues to evaluate the need for additional 

support services for our students.  

Students who present challenges for the District in providing services in public school 

include our non-verbal students who require autistic support and who have significant 

intensive behaviors that interfere with their learning; and also our students who have 

significant mental health and emotional needs or have a dual diagnosis involving mental 
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health/intellectual disabilities.  The District continues to explore options with the local 

Intermediate Unit and colleges and universities and other organizations to improve the 

supports to this student population. 

  

Cheltenham School District uses the interagency process to help with placement of hard 

to place students. The District works with MCIU and members of appropriate agencies to 

resolve placement issues; scheduling an interagency meeting to bring all parties together 

when necessary.  At the meeting an action plan is developed.  The plan identifies the 

strengths and needs of the student, determines the barriers to an appropriate educational 

placement, ensures the involvement of various agencies, and identifies the steps 

necessary to provide an appropriate education and related services for the student.  If the 

student's needs are beyond the scope of local agencies, regional and state agencies may 

also be involved in collaborating with the local agencies to provide additional assistance 

in securing programs and services to meet the needs of these students. 

  

Strengths and Highlights 

Describe the strengths and highlights of your current special education services and 
programs. Include in this section directions on how the district provides trainings for staff, 
faculty and parents. 

Cheltenham School District is committed to setting high standards for all students with 

disabilities in the District receiving special education services.  Special education supports 

and services in the District include a full continuum of services and are in compliance with 

federal and state laws.  Cheltenham School District also utilizes resources outside of the 

District including the Montgomery County Intermediate Unit to provide an array of services. 

 These services include hearing support, vision support, multiple disabilities support, 

intensive emotional support, psychiatric evaluations, consultative behavioral support, and 

autistic support.   

Programs are available in the Cheltenham School District for students with the following 

disabilities:  Specific learning disabilities, Autism, Deafness/Hearing Impairment, Emotional 

Disturbance, Intellectual Disability, Multiple Disabilities, Orthopedic Impairment, Other 

Health Impairment, Speech and Language Impairment, Traumatic Brain Injury, and Visual 

Impairment including Blindness.  Related services are available to assist a student with a 

disability that necessitates specialized transportation, adaptive physical education, speech 

and language support, occupational therapy, physical therapy, orientation and mobility 

therapy, and psychological services. 

Staff and administration are provided with professional development opportunities, such 

as, but not limited to research based reading programs such as Orton Gillingham, Wilson 

Foundations, Manifestation Determinations; De-escalation techniques, IEP goal writing; 504 

Service Plan Procedures, Indicator 13 Transition Services, Teacher 
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Effectiveness, Restorative Practices, Cultural Proficiency, and Progress Monitoring/ Data 

Collection.  Additional professional development opportunities are provided within the 

District by District staff and/or outside consultants through PATTAN and/or the 

Montgomery County Intermediate Unit.   

Programs and Service Delivery 

 

-In-district Emotional Support Classroom added for grades K-2 located in Cheltenham 

Elementary School.  Students receive small group instruction by a certified special 

education teacher 

-Freshman Cohort 

-Academic Achievement Seminars specific to content areas (Secondary) 

-What I Need Intervention (WIN) K-8 

  

Communication 

 

-Updating the special education link on Cheltenham School District webpage 

-Collaboration and Communication between Special Education and General Education 

Teacher 

-Monthly Principal meeting with Director of Special Education 

-Updating the Special Education website link 

-Special Education Resources (Google drive) 

-Board Updates 

  

Curriculum and Instruction 

 

-Implement the Early Literacy Skills Building Curriculum in the K-5 Life Skills Program at 

Myers Elementary School 

-Implement Wilson Reading Program in grades 5 and 6 

-Provide continuum of services for students transitioning from Early Intervention System 

-Caseload meetings 

- Transition plans between buildings 

-Increased professional development from Legal Counsel 

- Mental Health and Wellness Counselors 

-Home and School Visitors 
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-Lakeside Student Support Counselors 

-Mindfulness Coach 

-Implementation of Social Skills Intervention K-12 (Zones of Regulation, Skillstreaming, 

School Connect) 

-Special Education Resource File 

-Dreambox Math Intervention Program 

-Think Social Curriculum 

  

Professional Development 

 

-Twenty-hours of Professional Learning for paraprofessionals 

-Cultural Proficiency Series 

-Increase professional development from legal counsel 

-Aligning processes and procedures in compliance with Pennsylvania Department of 

Education (PDE) 

-Positive Action  

-Monthly department meetings 

-Executive functioning 

-Restorative Practices/Conflict Resolution 

-Mindfulness and Positive Psychology 

-Positive Behavior Support (PBIS) 

  

Transition 

 

-Independent Daily Living in a newly remodeled apartment located at Cheltenham High 

School 

-On-site transition coordination for students 14 years and older 

-Continued Partnership with Eastern Center for Arts and Technology 

-Researching a district supported Work Program 

-PA Career Zone 
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-Career Scope 

  

Community Partnership 

 

-Office for Vocational Rehabilitation (OVR) 

-Special Education Alliance of Cheltenham (SEAC) 

-Montgomery County Intermediate Unit (MCIU) 

-Quinn Developmental Services 

-Pediatric Therapy Source 

-Lakeside Mobile Therapy 

-Affiliations with local Universities for mentors and student teachers 
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Assurances 

Safe and Supportive Schools Assurances 
The LEA has verified the following Assurances: 

• Implementation of a comprehensive and integrated K-12 program of student services based 

on the needs of its students. (in compliance with § 12.41(a)) 

• Free Education and Attendance (in compliance with § 12.1) 

• School Rules (in compliance with § 12.3) 

• Collection, maintenance and dissemination of student records (in compliance § 12.31(a) and 

§ 12.32) 

• Discrimination (in compliance with § 12.4) 

• Corporal Punishment (in compliance with § 12.5) 

• Exclusion from School, Classes, Hearings (in compliance with § 12.6, § 12.7, § 12.8) 

• Freedom of Expression (in compliance with § 12.9) 

• Flag Salute and Pledge of Allegiance (in compliance with § 12.10) 

• Hair and Dress (in compliance with § 12.11) 

• Confidential Communications (in compliance with § 12.12) 

• Searches (in compliance with § 12.14) 

• Emergency Care and Administration of Medication and Treatment (in compliance with 35 

P.S. § 780-101—780-144) 

• Parents or guardians are informed regarding individual survey student assessments and 

provided a process for refusal to participate (consistent with § 445 of the General Education 

Provisions Act (20 U.S.C.A. § 1232h) and in compliance with § 12.41(d)) 

• Persons delivering student services shall be specifically licensed or certified as required by 

statute or regulation (in compliance with § 12.41(e)) 

• Development and Implementation of Local Wellness Program (in compliance with Public 

Law 108-265, Section 204) 

• Early Intervention Services System Act (if applicable) (11 P.S. § 875-101—875-503) 

http://www.pacode.com/secure/data/022/chapter12/s12.41.html
http://www.pacode.com/secure/data/022/chapter12/s12.1.html
http://www.pacode.com/secure/data/022/chapter12/s12.3.html
http://www.pacode.com/secure/data/022/chapter12/s12.31.html
http://www.pacode.com/secure/data/022/chapter12/s12.32.html
http://www.pacode.com/secure/data/022/chapter12/s12.4.html
http://www.pacode.com/secure/data/022/chapter12/s12.5.html
http://www.pacode.com/secure/data/022/chapter12/s12.6.html
http://www.pacode.com/secure/data/022/chapter12/s12.7.html
http://www.pacode.com/secure/data/022/chapter12/s12.8.html
http://www.pacode.com/secure/data/022/chapter12/s12.9.html
http://www.pacode.com/secure/data/022/chapter12/s12.10.html
http://www.pacode.com/secure/data/022/chapter12/s12.11.html
http://www.pacode.com/secure/data/022/chapter12/s12.12.html
http://www.pacode.com/secure/data/022/chapter12/s12.14.html
http://government.westlaw.com/linkedslice/default.asp?SP=PAC-1000
http://government.westlaw.com/linkedslice/default.asp?SP=PAC-1000
http://www2.ed.gov/policy/elsec/leg/esea02/pg122.html
http://www2.ed.gov/policy/elsec/leg/esea02/pg122.html
http://www.pacode.com/secure/data/022/chapter12/s12.41.html
http://www.pacode.com/secure/data/022/chapter12/s12.41.html
http://www.fns.usda.gov/cnd/governance/legislation/historical/pl_108-265.pdf
http://www.fns.usda.gov/cnd/governance/legislation/historical/pl_108-265.pdf
http://government.westlaw.com/linkedslice/default.asp?SP=PAC-1000
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• Establishment and Implementation of Student Assistance Programs at all of levels of the 

school system (in compliance with 24 PS § 15-1547) 

• Acceptable Use Policy for Technology Resources 

• Providing career information and assessments so that students and parents or guardians 

might become aware of the world of work and career options available. 

 

Special Education Assurances 
The Local Education Agency (District) has verified the following Assurances: 

• Implementation of a full range of services, programs and alternative placements available to 

the school district for placement and implementation of the special education programs in 

the school district. 

• Implementation of a child find system to locate, identify and evaluate young children and 

children who are thought to be a child with a disability eligible for special education residing 

within the school district's jurisdiction. Child find data is collected, maintained and used in 

decision-making. Child find process and procedures are evaluated for its effectiveness. The 

District implements mechanisms to disseminate child find information to the public, 

organizations, agencies and individuals on at least an annual basis. 

• Assurances of students with disabilities are included in general education programs and 

extracurricular and non-academic programs and activities to the maximum extent 

appropriate in accordance with an Individualized Education Program. 

• Compliance with the PA Department of Education, Bureau of Special Education's report 

revision notice process. 

• Following the state and federal guidelines for participation of students with disabilities in 

state and district-wide assessments including the determination of participation, the need 

for accommodations, and the methods of assessing students for whom regular assessment is 

not appropriate. 

• Assurance of funds received through participation in the medical assistance reimbursement 

program, ACCESS, will be used to enhance or expand the current level of services and 

programs provided to students with disabilities in this local education agency. 

 

24 P.S. §1306 and §1306.2 Facilities 
There are no facilities. 

http://www.pacode.com/secure/data/022/chapter12/s12.42.html
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Least Restrictive Environment Facilities 

Facility Name Type of Facility Type of Service Number of Students 
Placed 

HMS Approved Private 
Schools 

Mulit-Disabilities 
Support 

3 

Martin Luther School Approved Private 
Schools 

Emotional Support 2 

Melmark Approved Private 
Schools 

Autistic Support 2 

Pathway School Approved Private 
Schools 

Autistic Support 1 

Pathway School Approved Private 
Schools 

Emotional Support 1 

PA School for the Deaf Approved Private 
Schools 

Deaf Support 1 

Timothy School Approved Private 
Schools 

Autistic Support 1 

Vanguard School Approved Private 
Schools 

Autistic Support 2 

Wordsworth Approved Private 
Schools 

Emotional Support 6 

Lakeside School Other Emotional Support 5 

Lifeworks School Other Emotional Support 3 

Milagree Other Autistic Support 1 

Wordsworth SPIRIT 
Program 

Other Mulit-Disabilities 
Support 

2 

Jarrettown Elementary 
School 

Neighboring School 
Districts 

Emotional Support 1 

Widener School Other Physical Support 1 

Anderson School Other Emotional Support 1 

Springfield High School Neighboring School 
Districts 

Mulit-Disabilities 
Support 

2 

Woods Services Approved Private 
Schools 

Autistic Support 1 

Abington Friends Other Speech and Language 1 

Clear Vision 
Residential 

Other Learning Support 1 

Instruction in the 
Home 

Instruction in the 
Home 

Multiple Disabilities 
Support 

1 

Lakeside School Other Learning Support 5 

Melmark Approved Private 
Schools 

Multiple Disabilities 
Support 

1 

Marple Education 
Center 

Other Multiple Disabilities 
Support 

1 
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Pathway Approved Private 
Schools 

Multi-Disabilities 
Support 

1 

Pathway Approved Private 
Schools 

Autistic Support 3 

Widener School Other Multiple Disabilities 
Support 

1 

Woods Services Approved Private 
Schools 

Multiple Disabilities 
Support 

1 

MillCreek Other Emotional Support 1 

Montgomery County 
Intermediate Unit 
Building  

Other Emotional Support 1 

Overbrook School for 
the Blind 

Approved Private 
Schools 

Blind and Visual 
Impaired Support 

2 

 
 

Special Education Program Profile 
Program Position #1 

Operator: School District 

PROGRAM DETAILS 

Type: ClassandPosition 

Implementation Date: August 27, 2018 

Reason for the proposed change: New building 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 12 to 15 5 0.42 

Locations:     

Cedarbrook Middle 
School 

A Middle School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of 
Support 

Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning 
Support 

12 to 15 7 0.58 

Locations:     

Cedarbrook Middle School A Middle School 
Building 

A building in which General 
Education programs are operated 

  

 

Program Position #2 

Operator: School District 
PROGRAM DETAILS 

Type: ClassandPosition 
Implementation Date: August 27, 2018 
Reason for the proposed change: New Building 

PROGRAM SEGMENTS 



69 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 13 to 15 11 0.55 

Locations:     

Cedarbrook Middle 
School 

A Middle School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of 
Support 

Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning 
Support 

13 to 15 9 0.45 

Locations:     

Cedarbrook Middle School A Middle School 
Building 

A building in which General 
Education programs are operated 

  

 

Program Position #3 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: August 27, 2018 
Reason for the proposed change: New Building 

PROGRAM SEGMENTS 

Type of Support Level of 
Support 

Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Life Skills 
Support 

11 to 15 5 1 

Locations:     

Cedarbrook Middle School A Middle School 
Building 

A building in which General 
Education programs are operated 

  

 
Program Position #4 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: August 27, 2018 
Reason for the proposed change: District restructuring 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Emotional Support 14 to 16 4 0.29 

Justification: Students are not instructed in the classroom at the same time 

Locations:     

Cheltenahm High School A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Emotional Support 14 to 16 10 0.71 

Locations:     

Cheltenham High 
School 

A Senior High School 
Building 

A building in which General Education 
programs are operated 
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Program Position #5 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: March 28, 2017 
Reason for the proposed change: update teacher roster 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 15 to 18 8 0.66 

Locations:     

Cheltenahm High 
School 

A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 16 to 17 4 0.34 

Locations:     

Cheltenham High School A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #6 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: March 1, 2018 
Reason for the proposed change: updating teacher roster 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 14 to 16 15 1 

Locations:     

Cheltenham High 
School 

A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #7 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: March 1, 2017 
Reason for the proposed change: updating teacher roster 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 14 to 18 13 0.93 

Locations:     

Cheltenham High 
School 

A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% Learning Support 14 to 18 1 0.07 
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but More Than 20%) 

Locations:     

Cheltenham High School A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #8 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: March 1, 2018 
Reason for the proposed change: updating teacher roster 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 16 to 18 12 0.71 

Locations:     

Cheltenham High 
School 

A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 16 to 18 5 0.29 

Locations:     

Cheltenham High School A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #9 

Operator: School District 
PROGRAM DETAILS 

Type: ClassandPosition 
Implementation Date: March 1, 2018 
Reason for the proposed change: updating teacher roster 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 14 to 16 18 1 

Locations:     

Cheltenham High 
School 

A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #10 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: March 1, 2018 
Reason for the proposed change: updating teacher roster 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 15 to 16 15 0.93 

Locations:     

Cheltenham High A Senior High School A building in which General Education   
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School Building programs are operated 

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 15 to 16 1 0.07 

Locations:     

Cheltenham High School A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #11 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: March 1, 2018 
Reason for the proposed change: updating teacher roster 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 14 to 19 10 0.71 

Justification: Students are not educated in the classroom at the same time. 

Locations:     

Cheltenahm High 
School 

A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 14 to 19 4 0.29 

Justification: Students are not educated in the classroom at the same time. 

Locations:     

Cheltenham High School A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #12 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: March 1, 2018 
Reason for the proposed change: updating teacher roster 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 15 to 17 11 0.92 

Locations:     

Cheltenahm High 
School 

A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 15 to 17 1 0.08 

Locations:     

Cheltenham High School A Senior High A building in which General   
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School Building Education programs are operated 

 

Program Position #13 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: August 27, 2017 
Reason for the proposed change: District restructuring 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Emotional Support 16 to 18 11 0.73 

Locations:     

Cheltenahm High 
School 

A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Emotional Support 16 to 18 4 0.27 

Locations:     

Cheltenahm High School A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #14 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: March 1, 2018 
Reason for the proposed change: updating teacher roster 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 16 to 18 9 0.53 

Locations:     

Cheltenahm High 
School 

A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 16 to 18 8 0.47 

Locations:     

Cheltenham High School A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #15 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: March 1, 2018 
Reason for the proposed change: updating teacher roster 

PROGRAM SEGMENTS 
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Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 15 to 16 4 0.44 

Locations:     

Cheltenham High 
School 

A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 15 to 16 5 0.56 

Locations:     

Cheltenahm High School A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #16 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: March 1, 2018 
Reason for the proposed change: updating teacher roster 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 14 to 18 4 0.3 

Justification: Students are not educated outside the age range in the same classroom 

Locations:     

Cheltenahm High 
School 

A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 14 to 18 9 0.7 

Locations:     

Cheltenham High School A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #17 

Operator: School District 
PROGRAM DETAILS 

Type: ClassandPosition 
Implementation Date: March 1, 2018 
Reason for the proposed change: Updating teacher roster 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 14 to 16 13 0.81 

Locations:     

Cheltenahm High 
School 

A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 
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Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 14 to 16 3 0.19 

Locations:     

Cheltenham High School A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #18 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: March 1, 2018 
Reason for the proposed change: updating teacher roster 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 16 to 19 4 0.57 

Locations:     

Cheltenahm High 
School 

A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Blind or Visually 
Impaired Support 

16 to 19 1 0.14 

Locations:     

Cheltenham High 
School 

A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Blind or Visually 
Impaired Support 

16 to 19 1 0.14 

Locations:     

Cheltenham High School A Senior High School 
Building 

A building in which General 
Education programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 16 to 19 1 0.15 

Locations:     

Cheltenham High School A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #19 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: March 1, 2018 
Reason for the proposed change: updating teacher roster 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Life Skills Support 18 to 21 7 1 
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Justification: Instructional groupings are appropriate to meet the needs of the students.  Students are grouped 
by age, grade and instructional needs 

Locations:     

Cheltenham High School A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 
Program Position #20 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: March 1, 2018 
Reason for the proposed change: updating teacher roster 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Life Skills Support 14 to 18 7 1 

Locations:     

Cheltenahm High School A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 
Program Position #21 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: March 24, 2017 
Reason for the proposed change: Therapist provides services to only one school. 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Speech and Language 
Support 

5 to 9 9 1 

Justification: Instructional groupings does not exceed 3 year age range span. 

Locations:     

Glenside Elementary 
School 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #22 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: March 24, 2017 
Reason for the proposed change: Speech therapist  

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Speech and Language 
Support 

5 to 11 9 1 

Justification: instructional grouping do not exceed the 3 year age range span. 

Locations:     

Myers Elementary 
School 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 



77 

Program Position #23 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: March 24, 2017 
Reason for the proposed change: Therapist provides services to one school only. 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Speech and Language 
Support 

5 to 12 12 1 

Justification: Instructional grouping does not exceed the 3 year age range span. 

Locations:     

Cheltenham 
Elementary School 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #24 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Speech and Language 
Support 

5 to 10 9 1 

Justification: instructional grouping do not exceed the 3 year age span. 

Locations:     

Wyncote Elementary 
School 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #25 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: March 1, 2018 
Reason for the proposed change: The program support was changed from emotional 
support to learning support. 

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 16 to 18 14 0.82 

Locations:     

High School A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 16 to 18 3 0.18 

Locations:     

Cheltenham High School A Senior High A building in which General   
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School Building Education programs are operated 

 

Program Position #26 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: March 1, 2018 
Reason for the proposed change: Emotional Support reported twice. Learning Support 
program needed reported. 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 12 to 13 13 1 

Locations:     

Cedarbrook Middle 
School 

A Middle School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #27 

Operator: Intermediate Unit 
PROGRAM DETAILS 

Type: Class 
Implementation Date: September 8, 2015 
Reason for the proposed change: update program profile. 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Full-Time Special 
Education Class 

Autistic Support 6 to 9 5 1 

Justification: Program is able to meet the needs of all students with appropriate supports and instructional 
groups to address student needs.   

Locations:     

Myers Elementary An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #28 

Operator: School District 
PROGRAM DETAILS 

Type: ClassandPosition 
Implementation Date: August 27, 2018 
Reason for the proposed change: New Building 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Emotional Support 12 to 14 10 0.83 

Locations:     

Cedarbrook Middle 
School 

A Middle School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Emotional 
Support 

12 to 14 2 0.17 

Locations:     
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Cedarbrook Middle School A Middle School 
Building 

A building in which General 
Education programs are operated 

  

 

Program Position #29 

Operator: School District 
PROGRAM DETAILS 

Type: ClassandPosition 
Implementation Date: August 27, 2018 
Reason for the proposed change: New Building 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 12 to 13 2 0.22 

Locations:     

Cedarbrook Middle 
School 

A Middle School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of 
Support 

Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning 
Support 

12 to 13 7 0.78 

Locations:     

Cedarbrook Middle School A Middle School 
Building 

A building in which General 
Education programs are operated 

  

 

Program Position #30 

Operator: School District 
PROGRAM DETAILS 

Type: ClassandPosition 
Implementation Date: March 1, 2018 
Reason for the proposed change: New Building 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 13 to 14 9 0.6 

Locations:     

Cedarbrook Middle 
School 

A Middle School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of 
Support 

Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning 
Support 

13 to 14 5 0.4 

Locations:     

Cedarbrook Middle School A Middle School 
Building 

A building in which General 
Education programs are operated 

  

 

Program Position #31 

Operator: School District 
PROGRAM DETAILS 

Type: ClassandPosition 
Implementation Date: August 27, 2018 
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Reason for the proposed change: New Building 
PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 13 to 14 15 0.71 

Locations:     

Cedarbrook Middle 
School 

A Middle School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of 
Support 

Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning 
Support 

13 to 14 6 0.29 

Locations:     

Cedarbrook Middle School A Middle School 
Building 

A building in which General 
Education programs are operated 

  

 

Program Position #32 

Operator: School District 
PROGRAM DETAILS 

Type: ClassandPosition 
Implementation Date: August 27, 2018 
Reason for the proposed change: New Building 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 12 to 13 10 1 

Locations:     

Cedarbrook Middle 
School 

A Middle School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #33 

Operator: School District 
PROGRAM DETAILS 

Type: ClassandPosition 
Implementation Date: August 27, 2018 
Reason for the proposed change: New Building 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 12 to 14 13 1 

Locations:     

Cedarbrook Middle 
School 

A Middle School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #34 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: September 5, 2017 
Reason for the proposed change: Present Room is too small 

PROGRAM SEGMENTS 
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Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Emotional Support 11 to 13 16 0.94 

Locations:     

Ekins Park 
School 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Emotional Support 11 to 13 1 0.05 

Locations:     

Elkins Park School An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #35 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: March 24, 2017 
Reason for the proposed change: Teacher also provides itinerant services 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Emotional Support 10 to 12 15 0.75 

Locations:     

Elkins Park School An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Emotional Support 10 to 12 5 0.25 

Locations:     

Elkins Park An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Program Position #36 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: September 5, 2017 
Reason for the proposed change: Update program profile. 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 11 to 12 14 1 

Locations:     

Elkins Park School An Elementary 
School Building 

A building in which General 
Education programs are operated 
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Program Position #37 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: September 5, 2017 
Reason for the proposed change: Special education classroom will now be located 
closer to academic team and peers.   

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 10 to 12 14 1 

Locations:     

Elkins Park School An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 
Program Position #38 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: September 5, 2017 
Reason for the proposed change: MCIU Autistic Support moving to Rm. 120 

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 10 to 12 14 0.93 

Locations:     

Elkins Park 
School 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 11 to 11 1 0.07 

Locations:     

Elkins Park School An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #39 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: September 5, 2017 
Reason for the proposed change: Special education classroom will now be located 
closer to academic team and peers.   

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 9 to 11 11 0.85 

Locations:     

Elkins Park An Elementary School A building in which General Education   
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School Building programs are operated 

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 10 to 11 2 0.15 

Locations:     

Elkins Park School An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #40 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: September 5, 2017 
Reason for the proposed change: update program profile. 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 11 to 13 7 0.41 

Locations:     

Elkins Park School An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 11 to 13 10 0.59 

Locations:     

Elkins Park 
School 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Program Position #41 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: March 28, 2017 
Reason for the proposed change: Special education classroom will now be located 
closer to academic team and peers.   

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 11 to 12 15 1 

Locations:     

Elkins Park School An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 
Program Position #42 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
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Implementation Date: September 5, 2017 
Reason for the proposed change: update program profile. 

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 11 to 13 22 1 

Locations:     

Elkins Park 
School 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #43 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: March 28, 2017 
Reason for the proposed change: Teacher also provides itinerant level of service. 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 5 to 8 6 0.42 

Locations:     

Glenside Elementary School An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 5 to 8 6 0.58 

Locations:     

Glenside 
Elementary 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Program Position #44 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: September 5, 2017 
Reason for the proposed change: The special education classroom is being moved for 
better ebb and flow with the rest of the school.  

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 7 to 11 20 1 

Justification: Program is able to meet the needs of all students with appropriate supports and instructional 
grouping and address students' needs. 

Locations:     

Wyncote Elementary 
School 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #45 

Operator: School District 
PROGRAM DETAILS 
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Type: Position 
Implementation Date: March 24, 2017 
Reason for the proposed change: Teacher also provides services at the Itinerant level 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 5 to 8 9 0.85 

Locations:     

Wyncote Elementary School An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 5 to 8 3 0.15 

Locations:     

Wyncote 
Elementary 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Program Position #46 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: March 24, 2017 
Reason for the proposed change: Teacher also provides Itinerant level services 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 8 to 10 11 1 

Locations:     

Wyncote Elementary School An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 
Program Position #47 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: March 24, 2017 
Reason for the proposed change: Teacher also provides services at the itinerant level 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 6 to 8 7 0.54 

Locations:     

Myers Elementary 
School 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 6 to 8 6 0.46 

Justification: Instructional grouping do not exceed the 3 year age range span 

Locations:     
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Myers Elementary An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #48 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: September 5, 2017 
Reason for the proposed change: update program profile. 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 8 to 11 6 0.42 

Locations:     

Myers Elementary 
School 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 8 to 11 15 0.47 

Locations:     

Myers Elementary School An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Autistic Support 8 to 11 1 0.04 

Locations:     

Myers Elementary 
School 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Program Position #49 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: September 8, 2015 
Reason for the proposed change: Changing populations and expansion of services  

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Life Skills Support 5 to 9 12 1 

Justification: Program is appropriate to meet student needs. Supports and instructional groupings are 
appropriate with respect to student ages, grades and  instructional levels. 

Locations:     

Glenside Elementary School An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 
Program Position #50 

Operator: School District 
PROGRAM DETAILS 

Type:  
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Implementation Date:  
PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Emotional Support 9 to 10 5 0.45 

Locations:     

Glenside Elementary 
School 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Emotional Support 9 to 10 6 0.55 

Locations:     

Glenside Elementary School An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #51 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: August 29, 2016 
Reason for the proposed change: Updating program profile 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 9 to 11 7 0.58 

Locations:     

Glenside Elementary 
School 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 9 to 11 5 0.42 

Locations:     

Glenside Elementary School An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #52 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: September 5, 2017 
Reason for the proposed change: Reorganization of rooms in building.  

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 8 to 9 5 0.3 

Locations:     

Glenside Elementary 
School 

An Elementary School 
Building 

A building in which General Education 
programs are operated 
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Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 8 to 9 9 0.6 

Locations:     

Glenside Elementary School An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #53 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: September 5, 2017 
Reason for the proposed change: Update program profile 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 5 to 10 23 1 

Justification: Instructional groupings do not exceed a 3 year span.   

Locations:     

Cheltenham 
Elementary School 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #54 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: August 29, 2016 
Reason for the proposed change: Update program profile 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 9 to 10 7 1 

Locations:     

Cheltenham Elementary School An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 
Program Position #56 

Operator: Intermediate Unit 
PROGRAM DETAILS 

Type: Position 
Implementation Date: March 1, 2018 
Reason for the proposed change: Updating Program Profile 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Full-Time Special 
Education Class 

Autistic Support 16 to 20 8 1 

Justification: Program is able to meet the needs of all students.  Instructional groupings are appropriate for 
student needs. 

Locations:     

Cheltenahm High School A Senior High School A building in which General Education   
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Building programs are operated 

 
Program Position #57 

Operator: Intermediate Unit 
PROGRAM DETAILS 

Type: Class 
Implementation Date: August 27, 2018 
Reason for the proposed change: New Building 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Full-Time Special 
Education Class 

Autistic Support 12 to 15 6 1 

Locations:     

Cedarbrook Middle 
School 

A Middle School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #58 

Operator: Intermediate Unit 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Full-Time Special 
Education Class 

Autistic Support 6 to 9 7 1 

Justification: Program is able to meet the needs of all students with appropriate supports and instructional 
groupings to address student needs 

Locations:     

Myers Elementary 
School 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #59 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: March 24, 2017 
Reason for the proposed change: Teacher also provides services at Itinerant level 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Emotional Support 5 to 8 5 0.71 

Locations:     

Cheltenham Elementary School An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Emotional Support 5 to 8 2 0.28 

Locations:     

Cheltenham An Elementary School A building in which General Education   
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Elementary School Building programs are operated 

 

Program Position #60 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: August 30, 2016 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Speech and Language 
Support 

14 to 21 40 1 

Justification: Speech and language is an itinerant service provided across multiple grade levels. The 
Cheltenham HS has a Life Skills Support class with students up to age 21. Only students within the allowable 
age range will receive speech and language in the same small groups. 

Locations:     

Cheltenham High 
School 

A Junior/Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 
Program Position #61 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: March 1, 2018 
Reason for the proposed change: updating teacher roster 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 17 to 18 12 0.92 

Justification: Students are not instructed outside the age range 

Locations:     

Cheltenham High 
School 

A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 17 to 18 1 0.08 

Justification: Students are not instructed outside the age range 

Locations:     

Cheltenham High School A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #62 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: March 28, 2017 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 5 to 7 8 1 
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Locations:     

Cheltenham Elementary School An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 
Program Position #63 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: March 28, 2017 

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Speech and Language 
Support 

7 to 12 8 1 

Justification: Program is able to meet the needs of all students with appropriate supports and instructional 
grouping and address students' needs. 

Locations:     

Elkins Park An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #64 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: March 28, 2017 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Life Skills Support 5 to 10 7 1 

Justification: Instructional grouping does not exceed the 3 year age range span. 

Locations:     

Myers Elementary School An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 
Program Position #65 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: March 1, 2018 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 17 to 19 14 1 

Locations:     

Cheltenham High 
School 

A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #66 

Operator: School District 
PROGRAM DETAILS 
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Type: Position 
Implementation Date: March 1, 2018 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 17 to 19 14 1 

Locations:     

Cheltenham High 
School 

A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #67 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: March 30, 2017 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Full-Time Special 
Education Class 

Autistic Support 6 to 9 5 1 

Locations:     

Myers Elementary 
School 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #68 

Operator: Intermediate Unit 
PROGRAM DETAILS 

Type: ClassandPosition 
Implementation Date: September 5, 2017 
Reason for the proposed change: Moving to a larger classroom space. 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Full-Time Special 
Education Class 

Autistic Support 5 to 8 5 1 

Locations:     

Wyncote Elementary 
School 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #69 

Operator: Intermediate Unit 
PROGRAM DETAILS 

Type: ClassandPosition 
Implementation Date: September 5, 2017 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Full-Time Special 
Education Class 

Autistic Support 6 to 9 7 1 

Locations:     

Wyncote Elementary 
School 

An Elementary School 
Building 

A building in which General Education 
programs are operated 
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Program Position #70 

Operator: Intermediate Unit 
PROGRAM DETAILS 

Type: ClassandPosition 
Implementation Date: September 5, 2017 
Justification: Compliance for classroom size was marked as inappropriate. 
Explain any unchecked boxes for facilities questions: Itinerant oversees small of less 
than 3 or one on one 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Blind or Visually 
Impaired Support 

15 to 16 2 0.1 

Locations:     

Cheltenham High 
School 

A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #71 

Operator: Intermediate Unit 
PROGRAM DETAILS 

Type: Class 
Implementation Date: September 5, 2017 
Justification: Compliance for classroom size was marked as inappropriate. 
Explain any unchecked boxes for facilities questions: Itinerant oversees small groups of 
less than 3 or 1:1. 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Deaf and Hearing 
Impaired Support 

5 to 16 7 0.2 

Justification: Program is able to meet the needs of all students with appropriate supports and instructional 
grouping and address student's needs.  

Locations:     

multiple buildings in 
district, K-12 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #72 

Operator: School District 
PROGRAM DETAILS 

Type: ClassandPosition 
Implementation Date: August 27, 2018 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 10 to 11 14 1 

Locations:     

Elkins Park An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 
Program Position #73 

Operator: School District 
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PROGRAM DETAILS 
Type: ClassandPosition 
Implementation Date: August 27, 2018 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Emotional Support 9 to 10 5 0.45 

Locations:     

Cheltenham 
Elementary School 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Emotional Support 9 to 10 6 0.55 

Locations:     

Cheltenham Elementary School An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 
 

Special Education Support Services 

Support Service Location Teacher FTE 

School Psychologist Cheltenham High School 1 

School Psychologist Cedarbrook Middle School 0.5 

School Psychologist Elkins Park School 0.5 

School Psychologist Cheltenham Elementary School 0.5 

School Psychologist Glenside Elementary School 0.5 

School Psychologist Myers Elementary School 0.5 

School Psychologist Wyncote Elementary School 0.5 

Home and School Visitor Cedarbrook Middle School and 
Cheltenham High School 

0.25 

Transition Coordinator Cheltenham High School and 
Cedarbrook Middle School 

0.5 

Supervisor of Special Education Myers, Cheltenham, Glenside, 
Wyncote Elementary Schools 
and Elkins Park 5/6  

1 

Director of Special Education All Buildings 1 

Paraeducator Cheltenham Elementary School 4 

One-to-One Paraeducaor Cheltenham Elementary School 2 

Paraeducator Cheltenham High School 7 

One-to-One Paraeducaor Cheltenham High School 8 

Paraeducator Cedarbrook Middle School 8 

One-to-One Paraeducaor Cedarbrook Middle School 6 

Paraeducator Elkins Park School 8 

One-to-One Paraeducaor Elkins Park School 1 

Paraeducator Myers Elementary School 4 
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Paraeducator Glenside Elementary School 6 

One-to-One Paraeducaor Glenside Elementary School 6 

Paraeducator Wyncote Elementary School 4 

One-to-One Paraeducaor Wyncote Elementary School 2 

Supervisor of Special Education  Cedarbrook Middle School and  
Cheltenham High School 

1 

Home School Visitor Myers, Cheltenham, Glenside, 
Wyncote Elementary Schools 
and Elkins Park 5/6  

0.25 

 
 

Special Education Contracted Services 

Special Education Contracted 
Services 

Operator Amt of Time per Week 

Occupational Therapist Outside Contractor 4 Days 

Occupational Therapist Outside Contractor 4 Days 

Physical Therapist Outside Contractor 3 Days 

Board Certified Board Analyst Outside Contractor 1 Days 

Behavior Consultant Intermediate Unit 3 Days 

Board Certified Board Analyst Intermediate Unit 5 Days 

Vision Itinerant Intermediate Unit 2 Days 

Hearing Itinerant Intermediate Unit 2 Days 

Mobility Specialist Intermediate Unit 1 Hours 

Occupational Therapist Outside Contractor 4 Days 

Occupational Therapist Outside Contractor 2 Days 
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Needs Assessment 

Record School Patterns 

Question: 

After reviewing school level accomplishments and systemic challenges, what patterns can you 

identify among your schools? 

What other information do you still need to assess? 

Answer: 

This question has not been answered. 

 

District Accomplishments 

Accomplishment #1: 

Districtwide Communication to Stakeholders: The CSD under the direction of our Director of 

Communication has increased the effectiveness and efficiency of communication to all stakeholders 

via multiple tools including Newsletters, Social Media, and Community Meetings. 

  

Accomplishment #2: 

Focus on Cultural Proficiency: The Comprehensive Committee asserts that the CSD's integration of 

cultural proficiency into implementation of the Strategic Plan and overall District expectations will 

lead to a viable 5-year cultural proficiency action plan to support the District. 

  

Accomplishment #3: 

Growth of Project Based Learning: Offering an ongoing, non-traditional instructional program with a 

focus on project based learning has engaged and inspired students, staff, and community members 

to explore alternative ways of delivering and receiving instruction that align to state standards.  

  

  

Accomplishment #4: 

New Curriculum Programming: The CSD through the efforts of teachers and administrators has 

begun to signficantly review, revisit, and rewrite curriculum in all grades and most content areas.   
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Accomplishment #5: 

81% students in 4th Grade were proficient and advanced on the 2018 Science PSSA. 

Accomplishment #6: 

At the elementary level we are significantly moving students out of the  BB by as much as 55% 

across all grades in ELA. 

  

Accomplishment #7: 

70% of students in 5th Grade were proficient and advanced on the 2018 ELA PSSA, which was a 12% 

increase from the previous year. 

Accomplishment #8: 

54% of students in 5th Grade were proficient and advanced on the 2018 Math PSSA, which was a 

11% increase from the previous year. 

Accomplishment #9: 

Cohort of students (same students) moving from Grade 3 to Grade 5 performing at BB has 

significantly decreased in ELA. 

 

District Concerns 

Concern #1: 

Diversity does not guarantee equity. As a district, we cannot assume that our rich cultural diversity 

ensures that we are consistently making decisions with an equity lens. The CSD needs to be 

intentional about its commitment to equity and ensuring that all community members feel valued in 

our schools and District. 

Concern #2: 

While we know that there is a lot of work to accomplish in the district, currently several staff have 

reported an overload of initiatives. We need to find ways to implement new programming at a pace 

that support instructional staff. 

Concern #3: 

Elkins Park and CHS facilities are in need of significant updates. 

Concern #4: 

88% of the 429 students tested failed to score Proficient or Advanced on the 2018 Spring 

administration of the Keystone Assessment in Algebra. 
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Concern #5: 

87% of students receiving Special Education services failed to score Proficient or Advanced on the 

2018 PSSA Math. 

Concern #6: 

64% of the 532 students tested failed to score Proficient or Advanced on the 2018 Spring 

administration of the Keystone Assessment in Biology. 

Concern #7: 

75% of students receiving Special Education services failed to score Proficient or Advanced on the 

2018 PSSA ELA. 

Concern #8: 

55% of Black students in the Middle School are proficient and advanced on the 2018 ELA PSSA 

compared to 86% of White students. 

Concern #9: 

38% of Black students in the Elementary Schools are proficient and advanced on the 2018 Math 

PSSA compared to 71% of White students. 

Concern #10: 

27% of Black students in the Middle School are proficient and advanced on the 2018 Math PSSA 

compared to 68% of White students. 

 

Prioritized Systemic Challenges 

Systemic Challenge #1 (Guiding Question #2) Establish a district system that fully ensures the 

consistent implementation of effective instructional practices across all classrooms in each school. 

Aligned Concerns: 

While we know that there is a lot of work to accomplish in the district, currently several 

staff have reported an overload of initiatives. We need to find ways to implement new 

programming at a pace that support instructional staff. 

 

88% of the 429 students tested failed to score Proficient or Advanced on the 2018 Spring 

administration of the Keystone Assessment in Algebra. 
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87% of students receiving Special Education services failed to score Proficient or 

Advanced on the 2018 PSSA Math. 

 

64% of the 532 students tested failed to score Proficient or Advanced on the 2018 Spring 

administration of the Keystone Assessment in Biology. 

 

75% of students receiving Special Education services failed to score Proficient or 

Advanced on the 2018 PSSA ELA. 

 

55% of Black students in the Middle School are proficient and advanced on the 2018 ELA 

PSSA compared to 86% of White students. 

 

38% of Black students in the Elementary Schools are proficient and advanced on the 2018 

Math PSSA compared to 71% of White students. 

 

27% of Black students in the Middle School are proficient and advanced on the 2018 Math 

PSSA compared to 68% of White students. 

 

Systemic Challenge #2 (Guiding Question #4) Establish a district system that fully ensures high 

quality curricular assets (e.g. model curricula, learning progressions, units, lesson plans, and content 

resources) aligned with state standards and fully accessible to teachers and students. 

Aligned Concerns: 

While we know that there is a lot of work to accomplish in the district, currently several 

staff have reported an overload of initiatives. We need to find ways to implement new 

programming at a pace that support instructional staff. 

 

88% of the 429 students tested failed to score Proficient or Advanced on the 2018 Spring 

administration of the Keystone Assessment in Algebra. 

 

87% of students receiving Special Education services failed to score Proficient or 

Advanced on the 2018 PSSA Math. 
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64% of the 532 students tested failed to score Proficient or Advanced on the 2018 Spring 

administration of the Keystone Assessment in Biology. 

 

75% of students receiving Special Education services failed to score Proficient or 

Advanced on the 2018 PSSA ELA. 

 

55% of Black students in the Middle School are proficient and advanced on the 2018 ELA 

PSSA compared to 86% of White students. 

 

38% of Black students in the Elementary Schools are proficient and advanced on the 2018 

Math PSSA compared to 71% of White students. 

 

27% of Black students in the Middle School are proficient and advanced on the 2018 Math 

PSSA compared to 68% of White students. 

 

Systemic Challenge #3 (Guiding Question #1) Establish a district system that fully ensures 

consistent implementation of standards aligned curricula across all schools for all students. 

Aligned Concerns: 

While we know that there is a lot of work to accomplish in the district, currently several 

staff have reported an overload of initiatives. We need to find ways to implement new 

programming at a pace that support instructional staff. 

 

88% of the 429 students tested failed to score Proficient or Advanced on the 2018 Spring 

administration of the Keystone Assessment in Algebra. 

 

87% of students receiving Special Education services failed to score Proficient or 

Advanced on the 2018 PSSA Math. 

 

64% of the 532 students tested failed to score Proficient or Advanced on the 2018 Spring 

administration of the Keystone Assessment in Biology. 

 



101 

75% of students receiving Special Education services failed to score Proficient or 

Advanced on the 2018 PSSA ELA. 

 

55% of Black students in the Middle School are proficient and advanced on the 2018 ELA 

PSSA compared to 86% of White students. 

 

38% of Black students in the Elementary Schools are proficient and advanced on the 2018 

Math PSSA compared to 71% of White students. 

 

27% of Black students in the Middle School are proficient and advanced on the 2018 Math 

PSSA compared to 68% of White students. 

 

Systemic Challenge #4 (Guiding Question #3) Establish a district system that fully ensures staff 

members in every school use standards aligned assessments to monitor student achievement and 

adjust instructional practices. 

Aligned Concerns: 

While we know that there is a lot of work to accomplish in the district, currently several 

staff have reported an overload of initiatives. We need to find ways to implement new 

programming at a pace that support instructional staff. 

 

88% of the 429 students tested failed to score Proficient or Advanced on the 2018 Spring 

administration of the Keystone Assessment in Algebra. 

 

87% of students receiving Special Education services failed to score Proficient or 

Advanced on the 2018 PSSA Math. 

 

64% of the 532 students tested failed to score Proficient or Advanced on the 2018 Spring 

administration of the Keystone Assessment in Biology. 

 

75% of students receiving Special Education services failed to score Proficient or 

Advanced on the 2018 PSSA ELA. 
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55% of Black students in the Middle School are proficient and advanced on the 2018 ELA 

PSSA compared to 86% of White students. 

 

38% of Black students in the Elementary Schools are proficient and advanced on the 2018 

Math PSSA compared to 71% of White students. 

 

27% of Black students in the Middle School are proficient and advanced on the 2018 Math 

PSSA compared to 68% of White students. 

 

Systemic Challenge #5 (Guiding Question #5) Establish a district system that fully ensures barriers 

to student learning are addressed in order to increase student achievement and graduation rates.  

Aligned Concerns: 

Diversity does not guarantee equity. As a district, we cannot assume that our rich cultural 

diversity ensures that we are consistently making decisions with an equity lens. The CSD 

needs to be intentional about its commitment to equity and ensuring that all community 

members feel valued in our schools and District. 

 

While we know that there is a lot of work to accomplish in the district, currently several 

staff have reported an overload of initiatives. We need to find ways to implement new 

programming at a pace that support instructional staff. 

 

Elkins Park and CHS facilities are in need of significant updates. 

 

88% of the 429 students tested failed to score Proficient or Advanced on the 2018 Spring 

administration of the Keystone Assessment in Algebra. 

 

87% of students receiving Special Education services failed to score Proficient or 

Advanced on the 2018 PSSA Math. 

 

64% of the 532 students tested failed to score Proficient or Advanced on the 2018 Spring 

administration of the Keystone Assessment in Biology. 
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75% of students receiving Special Education services failed to score Proficient or 

Advanced on the 2018 PSSA ELA. 

 

55% of Black students in the Middle School are proficient and advanced on the 2018 ELA 

PSSA compared to 86% of White students. 

 

38% of Black students in the Elementary Schools are proficient and advanced on the 2018 

Math PSSA compared to 71% of White students. 

 

27% of Black students in the Middle School are proficient and advanced on the 2018 Math 

PSSA compared to 68% of White students. 
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District Level Plan 

Action Plans 

Goal #1: District Goal: Facilities- Each school and district facility will be safe, clean, well 

maintained and appropriate for students, staff, parents and the community 

Related Challenges: 

• Establish a district system that fully ensures barriers to student learning are 
addressed in order to increase student achievement and graduation rates. 

Indicators of Effectiveness: 

Type: Annual 

Data Source: Bathrooms and common areas are clean 

Visitor policy supports student and staff safety 

Concerns reported and addressed by appropriate personnel 

Specific Targets: Each facility will be safe, clean and well maintained 

 

 

Strategies: 

Each facility will be well maintained and appropriate for education 
purposes   

Description:  

District school buildings are in good condition 

SAS Alignment: Materials & Resources, Safe and Supportive Schools 

Safety procedures for the school day, including transportation to 

and from school, are aligned to district and school safety plans 

Description:  
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Alignment to district and school safety plans including safety procedures 
for the school day, including transportation to and from school. 

SAS Alignment: Materials & Resources, Safe and Supportive Schools 

Implementation Steps: 

 

Goal #2: District Goal: Rigor - By 2022, 100% of students will be prepared for active 

citizenship, college or career choice by graduation 

Related Challenges: 

• Establish a district system that fully ensures consistent implementation of 
standards aligned curricula across all schools for all students. 

• Establish a district system that fully ensures the consistent implementation of 
effective instructional practices across all classrooms in each school. 

• Establish a district system that fully ensures staff members in every school use 
standards aligned assessments to monitor student achievement and adjust 
instructional practices. 

• Establish a district system that fully ensures high quality curricular assets (e.g. 
model curricula, learning progressions, units, lesson plans, and content 
resources) aligned with state standards and fully accessible to teachers and 
students. 

• Establish a district system that fully ensures barriers to student learning are 
addressed in order to increase student achievement and graduation rates. 

Indicators of Effectiveness: 

Type: Annual 

Data Source: Standardized Testing Data, Common Assessments, National 
Standardized Tests such SAT, AP, and ACT exams, Growth by all subgroups 

Specific Targets: 100% of students will receive prevention and intervention 
support to address their individualized needs as determined by multiple data 
sources 

 

 

Strategies: 

Specific plans to increase instructional proficiency 
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Description:  

The Office of Education and the Curriculum Instruction Professional 
Development (CIPD) Committee will collaborate on the development of 
best instructional practices to implement K-12. 

SAS Alignment: Standards, Assessment, Curriculum Framework, Instruction, 

Materials & Resources 

Students will be exposed to standards-based curriculum and 

instructional materials  

Description:  

Students need access to curriculum assets that reflect current expectations 
for standards mastery. 

SAS Alignment: Materials & Resources, Standards, Assessment, Curriculum 

Framework, Instruction 

Implementation Steps: 

Students will demonstrate mastery in core and special subject 

areas as articulated PA Core Standards 

Description:  

• Establish anchor documents that demonstrate desirable skills for students at 
each grade level/content area  

• Develop aligned rubrics for student guidance and specific feedback 
• Identify and utilize a range of adaptive strategies, tools and resources to 

allow student thinking to align with written products 
• Create and utilize a common language for writing instruction to aid student 

understanding, consistency in expectations and performance  

Start Date: 9/1/2019       End Date: 6/30/2020 

Program Area(s): Professional Education, Teacher Induction, Special 

Education, Student Services, Gifted Education, Educational Technology 

Supported Strategies:  

• Specific plans to increase instructional proficiency 
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• Students will be exposed to standards-based curriculum and instructional 
materials  

 

 

Goal #3: District Goal: Achievement - By September 2021, overall student achievement will 
improve by at least 10% in all subgroup and content areas 

Related Challenges: 

• Establish a district system that fully ensures consistent implementation of 
standards aligned curricula across all schools for all students. 

• Establish a district system that fully ensures the consistent implementation of 
effective instructional practices across all classrooms in each school. 

• Establish a district system that fully ensures staff members in every school use 
standards aligned assessments to monitor student achievement and adjust 
instructional practices. 

• Establish a district system that fully ensures high quality curricular assets (e.g. 
model curricula, learning progressions, units, lesson plans, and content 
resources) aligned with state standards and fully accessible to teachers and 
students. 

• Establish a district system that fully ensures barriers to student learning are 
addressed in order to increase student achievement and graduation rates. 

Indicators of Effectiveness: 

Type: Annual 

Data Source: PSSA Exams 

Keystone Exams 

 

Specific Targets: Student achievement will improve by at least 10% for each 
subgroup 

 

Strategies: 

Implement new technologies including systems, software, and web 
tools throughout the school district to enhance the learning 
environment and academic achievement 



108 

Description:  

Implement new technologies including systems, software, and web tools 
throughout the school district to enhance the learning environment and 
academic achievement 

SAS Alignment: Standards, Assessment, Curriculum Framework, Instruction, 

Materials & Resources, Safe and Supportive Schools 

Students will demonstrate growth in Reading equal to 1 Year as 

measured by PVAAS 

Description:  

Increase growth measures in Reading equal to 1 Year as measured by 
PVAAS 

SAS Alignment: Standards, Assessment, Curriculum Framework, Instruction, 

Materials & Resources, Safe and Supportive Schools 

Students will demonstrate growth in Math equal to 1 Year as 

measured by PVAAS 

Description:  

Increased growth in Math equal to 1 Year as measured by PVAAS 

SAS Alignment: Standards, Assessment, Curriculum Framework, Instruction, 

Materials & Resources, Safe and Supportive Schools 

Implementation Steps: 

Students will demonstrate mastery in core and special subject 

areas as articulated PA Core Standards 

Description:  

• Establish anchor documents that demonstrate desirable skills for students at 
each grade level/content area  

• Develop aligned rubrics for student guidance and specific feedback 
• Identify and utilize a range of adaptive strategies, tools and resources to 

allow student thinking to align with written products 
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• Create and utilize a common language for writing instruction to aid student 
understanding, consistency in expectations and performance  

Start Date: 9/1/2019       End Date: 6/30/2020 

Program Area(s): Professional Education, Teacher Induction, Special 

Education, Student Services, Gifted Education, Educational Technology 

Supported Strategies:  

• Students will demonstrate growth in Reading equal to 1 Year as measured 
by PVAAS 

• Students will demonstrate growth in Math equal to 1 Year as measured 
by PVAAS 

 

Students will demonstrate growth in Reading equal to 1 Year as 
measured by PVAAS 

Description:  

• Develop and deliver professional development around differentiated 
instruction and inclusive practices 

• Analyze data from Pre and Post assessments to inform instructional 
practices and grouping of students based on learning needs 

• Align Resources and Instructional Practices to the PA Core Standards in 
Reading through grade level meetings 

• Monitor curriculum implementation across all classrooms throughout the 
school year through walkthroughs, observations, and conferences 

• Data collection and analysis with teachers including the use of data to inform 
and guide instruction throughout the year  

Start Date: 11/30/2018       End Date: 6/30/2020 

Program Area(s): Professional Education, Special Education, Student Services, 

Gifted Education, Educational Technology 

Supported Strategies:  

• Students will demonstrate growth in Reading equal to 1 Year as measured 
by PVAAS 
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Students will demonstrate growth in Math equal to 1 Year as 
measured by PVAAS 

Description:  

• Grade level meeting will be focused on examining student work and 
common assessments 

• Teachers will be trained in the deep use of data to measure and intervene as 
students progress toward making one year's growth in math  

• Analyze data collected from math assessments to inform instructional 
practices and grouping of students based on learning needs 

• Align Resources and Instructional Practices to the PA Core Standards in 
Math through district level grade/content team meetings 

• Monitor curriculum implementation across all classrooms throughout the 
school year through walkthroughs, observations, and conferences 

• Data collection and analysis with teachers including the use of data to inform 
and guide instruction throughout the year 

Start Date: 8/30/2018       End Date: 6/30/2020 

Program Area(s): Professional Education, Special Education, Student Services, 

Gifted Education, Educational Technology 

Supported Strategies:  

• Students will demonstrate growth in Math equal to 1 Year as measured 
by PVAAS 

 

 

Goal #4: Establish a district system that fully ensures the consistent implementation of 
effective instructional practices across all classrooms in each school. 

Related Challenges: 

• Establish a district system that fully ensures consistent implementation of 
standards aligned curricula across all schools for all students. 

• Establish a district system that fully ensures staff members in every school use 
standards aligned assessments to monitor student achievement and adjust 
instructional practices. 

• Establish a district system that fully ensures high quality curricular assets (e.g. 
model curricula, learning progressions, units, lesson plans, and content 
resources) aligned with state standards and fully accessible to teachers and 
students. 
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• Establish a district system that fully ensures barriers to student learning are 
addressed in order to increase student achievement and graduation rates. 

Indicators of Effectiveness: 

Type: Interim 

Data Source: Danielson Framework aligned observations and feedback 

Specific Targets: Common assessment and standardized testing performance 

 

Strategies: 

Implementation Steps: 

 

Goal #5: Establish a district system that fully ensures consistent implementation of 
standards aligned curricula across all schools for all students. 

Related Challenges: 

• Establish a district system that fully ensures high quality curricular assets (e.g. 
model curricula, learning progressions, units, lesson plans, and content 
resources) aligned with state standards and fully accessible to teachers and 
students. 

• Establish a district system that fully ensures barriers to student learning are 
addressed in order to increase student achievement and graduation rates. 

Indicators of Effectiveness: 

Type: Interim 

Data Source: Curriculum Documents and Materials, Common Assessments 

Specific Targets: Increase in student mastery in core content areas and special 
courses 

 

Strategies: 

Implementation Steps: 
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Appendix: Professional Development Implementation 

Step Details 

No Professional Development Implementation Steps have been identified for Cheltenham SD.
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District Level Affirmations 

 

We affirm that this District Level Plan was developed in accordance, and will comply with the 

applicable provisions of 22 Pa. Code, Chapters 4, 12, 16, and 49. We also affirm that the contents are 

true and correct and that the plan was placed for public inspection in the school district/AVTS 

offices and in the nearest public library until the next regularly scheduled meeting of the board or 

for a minimum or 28 days whichever comes first. 

We affirm that the responses in the Professional Education Core Foundations and the Professional 

Development Implementation Steps focus on the learning needs of each staff member to enable all 

staff members meet or exceed the Pennsylvania academic standards in each of the core subject 

areas. 

No signature has been provided 

Board President 

No signature has been provided 

Superintendent/Chief Executive Officer 
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Special Education Affirmations 

 

We also affirm our understanding that any requests for any deviations from the Chapter 14 

regulations, standards, policies, and procedures must be made in writing to the Pennsylvania 

Department of Education. The school district understands that the Special Education Component of 

the District Level Plan will be approved by PDE in accordance with the following criteria as set forth 

in 22 Pa. School Code § 14.104 and as part of the District Level Plan: 

1. There are a full range of services, programs and alternative placements available to the 

school district for placement and implementation of the special education programs in the 

school district. 

2. The school district has adopted a child find system to locate, identify and evaluate young 

children and children who are thought to be a child with a disability eligible for special 

education residing within the school district's jurisdiction. Child find data is collected, 

maintained, and used in decision-making. Child find process and procedures are evaluated 

for its effectiveness. The school district implements mechanisms to disseminate child find 

information to the public, organizations, agencies, and individuals on at least an annual basis.  

3. The school district has adopted policies and procedures that assure that students with 

disabilities are included in general education programs and extracurricular and non-

academic programs and activities to the maximum extent appropriate in accordance with an 

Individualized Education Program. 

4. The school district will comply with the PA Department of Education, Bureau of Special 

Education's revision notice process. 

5. The school district follows the state and federal guidelines for participation of students with 

disabilities in state and district-wide assessments including the determination of 

participation, the need for accommodations, and the methods of assessing students for 

whom regular assessment is not appropriate. 

6. The school district affirms the Pennsylvania Department of Education that funds received 

through participation in the medical assistance reimbursement program, ACCESS, will be 

used to enhance or expand the current level of services and programs provided to students 

with disabilities in this local education agency. 

We affirm that the school district has completed a 28 day public inspection and comment period as 

required under 22 PA Code § 4.13 (d) prior to the school entity's governing board approval and 

submission to the Department of Education (Bureau of Special Education). 

Affirmed by Julie Haywood on 5/3/2018 
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Board President 

Affirmed by Wagner Marseille on 5/1/2018 

Superintendent/Chief Executive Officer 
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